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CHAPTER I 
INTRODUCTION 
Continually as social group workers endeavor to make 
the practice of group work sound and valid in their attempts 
to meet certain criteria of effectiveness, they pause to 
evaluate and question the nature of existing program 
methods. Because we feel this is a healthy procedure and 
should be accepted as a professional responsibility, 
\ program evaluation becomes an important process in any 
group work agency. 
Some very direct questions have been raised by practic-
ing professionals in social work and students in schools of 
social work as to, "How does the group leader who works 
within an agency with nationally for.mulated program use the 
program so that it is consistent with the group work ap-
proach?" Stone has expressed one attitude concerning the 
way a group · work program should be organized which reflects 
one point of view in regard to how to formulate program. 
He says, "The procedure of informal education is to let 
the group itself resolve its program. That is, the program 
should grow out of the needs and interests of the group. · 
This is done in a variety of ways - casual conversation, 
interest finders, discussions, etc."l 
1 
d 
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II 
Margaretta Williamson points out some of the dangers 
in the use of what she calls "ready made" program. She 
has said that: 
A beginning leader is tempted to use a ready-made, week 
by week program, attracted by the definiteness of it 
and by the thought that during the year he will be 
covering in general what the boys need. He may find 
himself cutting across the real interests of the boys J 
and forcing their attention to his artificially 1m- IJ 
posed program which considers program too much and . 
boys not enough.2 
Gladys Ryland sees many positives in the use of nation-
ally formulated program, but she always recognizes the fact 
that: 
There is always the danger that program content planned 
on the basis of assumed interests may be superimposed 
by the worker, rather than evolved from the group • • • 
If they are used as a fixed progrmn which the members 
must follow, they limit the operation of the decision 
making process and narrow the extent to which the 
members may use the group for personal and social 
development. The value of any program built on assumed 
interests is determined by the way 1n which the social 
group worker adapts it to the specific needs of the 
group in question.3 . . 
Perhaps her last statement in the preceding quotation 
is the key to this whole question. However, may we leave 
that for this study to reveal or disprove. It does seem 
apparent at this point that dangers and perhaps limitations, 
as well as advantages are seen in the use of a nationally 
formulated program. 
I 
I 
2 Margaretta Williamson~ The Social Worker in Group 
Work, P• 3?. I 
2 
- 3 Gladys Ryland, Social Group Work Practice~ p. 162. II ~~~,~~~~~ =I==-- =-==- ~-= 
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Some group work writers have expressed a broad point 
of view in regard to the types of programs we may legiti-
mately refer to as "group work programs." Margaret 
Williamson lists three: 
1. The pre-arranged program formulated at national 1 
state, or local headquarters, with some provision 
for adaptation to the group. 
2. The program evolved jointly by the leader and the 
group. 
3. The project approach by which the leader guides 
the group from some immediate preoccupation to 
wider channels of interests.4 
In general this writer feels there has been a broad 
acceptance of the positives in a nationally formulated 
program and respect given to the possibilities it holds 
for good group work practice. 
It is the purpose of this research to study the extent 
of effective use of a nationally formulated program by 
leaders working within the framework of an organization 
like The Girl Scouts of America. Because the "handbook" 
is the nationally recognized source of information about 
program for the Girl Scouts, this writer has selected to 
investigate the extent of its effective use by leaders as 
a guide in programming. This seems to be a focal point in 
determining whether the Girl Scout program lends itself to 
4 Williamson, ~· cit., p. 33. 
~~ ---------===--=========================================~· 
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the actual practice of "true social group work. ••5 
This purpose is more specifically expressed in the 
form of four general questions: 
1. To what extent do leaders recogni-ze the handbook 
as the principal source of program ideas? 
(a) What other sources are used? 
(b) How frequently are they used? 
2. Do leaders feel limitations are placed on program-
ming as a result of the use of a basic program 
guide? 
3. Does the use of a specifically defined program 
guide seem to promote or hinder the achievement 
of group work goals? 
4. Are there areas in which leaders feel that greater 
emphasis and interpretation in for.mal training 
courses or from the professional workers as to use 
of the handbook would improve the quality of their 
program? 
These general questions have served better to focus 
the study but at the same time have placed certain limita-
tions on the extent of the implications of the study as a 
whole. 
The scope of this study is limited to attitudes held 
by leaders of intermediate troops and their use of the 
Girl Scout Handbook as a basic program guide. The study 
will emphasize qualitative aspects in that it will question 
in what ways leaders react to the use of a specifically 
5 Harleigh Trecker, Social Group Work, p. 121 (May 
refer to for Criteria of social group work.) 
4 
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defined program guide and for what reasons? Quantitatiye 
aspects having to do with how many leaders feel certain 
ways will receive secondary emphasis. 
The study is further limited to opinions and feelings 
expressed by leaders in the Newton Girl Scout Council, 
Newton, Massachusetts, because this was the area in which 
the writer, as a student doing field work with the Newton 
Girl Scout Council, had an opportunity to work within the 
structure of the Girl Scout program as an intermediate 
troop leader and a field director for a period of eight 
months. 
Dangers inherent in making broad generalizations are 
recognized. Conclusions here reached will reflect the 
attitudes, opinions, and feelings of certain individual 
leaders, their personal backgrounds and training, and 
cannot be expanded to have exactly the same meaning for 
all Girl Scout leaders who lead intermediate troops. 
The study is limited to the intermediate program, and 
hence contacts were made only with inter.mediate leaders. 
This limitation was necessary because of insufficient time 
for a thorough investigation of the use of the handbook by 
leaders in the Brownie and Senior programs. Also, this 
writer felt the intermediate handbook presented the most 
structured program of the three basic program guides, and 
was therefore more likely to encourage complete dependency 
;I 5 
11" 
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by leaders. A comparative study of the findings of this 
research and similar studies on the Brownie and Senior 
levels is an open area for other studies similar to this 
one. 
No attempt was made to evaluate the troop programs as 
a whole, for this would necessarily involve group observa-
tions and interviews with both leaders and girls. This 
study delves into those phases of troop program which re-
flect the manner in which a handbook is or is not a useful 
source to a leader. Leaders' statements have been taken 
at face value although in a few instances the investigator 
felt responses were being given which were not the true 
feelings of the leader, but were "cannedt1 responses which 
the leader felt she should make in order to appear a "good" 
leader. For example, this was indicated in the statement 
one leader made to the writer following the interview, "I 
hope I've said enough of the right things to be of help to 
you." 
Finally, some questions have been raised regarding 
the validity of a study based on expressions of attitudes, 
feelings, and individual experiences, all subjective 
sources of data. The scientific validity of a study of 
attitudes and personal reactions has been substantiated by 
---- -=======~= 
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1 Good, Barr, and Scates.6 The use of the questionnaire as 
an acceptable approach in gathering data is fully recognized 
by the social scientist. The extent to which it lends it-
self to securing a cross section of though-t; "facts of 
opinion,"? is its greatest advantage. 
Limitations and values inherent in the use of the 
interview technique, which will be enlarged in the next 
section, were not overlooked by the writer. In a study 
such as this one the interview is subject to four important 
limitations related to data collected from the respondent: 
(1) his experience, (2) his judgment, (3) his accessibility 
and willingness to divulge the information, and (4) his 
' ability to express himself clearly.8 
Method and General Procedure 
The Newton Girl Scout Council official registration 
forms recorded a total of fifty-two registered intermediate 
Girl Scout troops as of January 15, 1954 and a total of 
eight hundred and five registered intermediate Girl Scouts. 
I A one-third sampling was selected as adequate, with a 
j; proportionate number taken from each of the four inter.medi-
1 
I 
ate grade levels. The one-third selected made a total of 
6 Carter v. Good, A.S. Barr, Douglas E. 
Methodology of Educational Research, p. 330. 
7 Ibid,p. 332. 
8 Ibid, PP• 387, 388. 
Scates, The 
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eighteen leaders to be used in the study. (Appendix, 
Table XIII, p. '93.} 
The writer is also tl'B 1e ader of a registered inter-
mediate Girl Scout troop. This troop was eliminated from 
the beginning for obvious reasons and not considered in 
the fifty-two troops making up the total number. 
A good deal of consideration was given to the means 
of selecting the leaders to be used in the study, and two 
other methods were attempted before the final one was 
decided upon. The first method was to use a geographical 
base. 9 This method was discarded bee a use the sample number 
did not exceed eighteen and therefore would not cover all 
the neighborhoods _even if only one troop were t aken from 
each neighborhood. Also, no particular value could be 
seen in a distribution on a geographical basis since the 
neighborhoods are so close and the social, educational, 
and economic differences are very slight. 
The second method attempted was to base the sampling 
on general leadership ability and performance. This proved 
to be quite unsatisfactory also. (Refer to Appendix, P• '9 2.) 
With the elimination of the two above mentioned 
methods of selection the writer deci.ded to take a random 
9 Refer to Table XIV, Troop Distribution £l Neighbor-
hoods, Appendix, p . 94. 
---·=r= --- --==---
II 
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J. sampling with no conscious attempt to control certain 
I 
I 
factors to get a desired variety other than to use a pro-
portionate number from each of the four grade levels in-
.cluded in the intermediate program. Values seen in a 
consideration of various grade levels were (1) the study 
might reveal some differences in program planning on the 
various levels; (2) it would be possible to note differences 
in understanding of how to use a handbook more effectively 
as a guide with a seventh or eighth grade troop due to 
experience gained as a leader of a fifth or sixth grade 
troop. 
The eighteen leaders thus selected with a proportion-
ate number from each grade level were cleared with tre 
Executive Director of the Newton Girl Scout Council and 
the general procedure explained. It was felt that there 
would be very litt.le if any resistance by the 1 eaders, and 
there was no need for a formal letter of introduction of 
the investigator. 
Each leader was contacted by telephone and a brief 
explanation of the writer's position in the Newton Girl 
Scout Council and as a student, the nature of the study, 
and the way in which the leader could be helpful was given. 
The great majority of the leaders were quite interested 
and willing to make an interview appointment the first time 
Only one leader found it impossible to 
I 
11 · 
I 
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I 
arrange an interview time and also felt she had little to 
offer in the way of being helpful. In this instance a 
substitute was made by selecting at random another leader 
of a troop the same grade level. At the time of an inter-
view it was found that a mistake had been made in the 
registration of one eighth grade troop as a seventh grade 
troop. This interview was included in the sampling and 
another seventh grade leader selected at random. Thus, a 
r 
total number of nineteen leaders was actually interviewed II 
for this study. Table XIV (Appendix, p. 94 ) shows the 
distribution of these leaders according to neighborhood. 
The random selection actually covered fourteen of the 
twenty-two neighborhoods. 
The interview technique was selected as the method 
for collecting material. The writer felt that the data 
needed involved enough personal references to the leader 
to be somewhat difficult to react to or threatening. The 
I interview technique would enable the interviewer to 
I establish to some extent a warm, friendly, non-threatening 
I 
I; 
r I 
I 
atmosphere. "Furthermore some individuals need the stimula-
tion of personal ~tact in order to be drawn out."lO Also, 
the personal interview permitted the interviewer to follow 
10 Stuart A. Q.ueen, "Social Interaction in the Intervi·ew: 
An Experiment," Social Forces, VI:545, June, 1928. 
10 
+ 
I' up leads and take advantage of small cues; it permitted 
the interviewer to gain an impression of the person giving 
the facts, to form some judgment of the possible truth in 
the facts and to "read between the lines" things that are 
implied or reacted to but not clearly stated. The limita-
tions inherent in the method have been previously reported. 
Every interview was held in the home of the leader 
and in only one instance was anyone else present in the 
room. The atmosphere was always pleasant and informal. 
Following the first few interviews, which proved to be 
haphazard and lengthy, more direction .was given by the 
writer to keep a thread of questions underneath the social 
naturalness. The use of the actual questionnaire in the 
presence of the leader helped to give some dignity and 
officialness to the interview, making it more than just a 
pleasant meeting. Frequently the questions were amplified 
when a leader hesitated or appeared uncertain. In general 
each leader was encouraged to speak frankly and as much to 
the point of the schedule question as possible. No ques-
tions were raised concerning the confidentiality of the 
material given. The interviews lasted from a minimum of 
one hour to a maximum of two and a quarter hours. 
For . the purpose of this study two questionnaires were 
' formulated: 
(1) An interview schedule for all intermediate leaders 
II 
ll 
j, 
·I 
il 
,, 
11 
used in the study. 
(2) A questionnaire for all trainers of intermediate · 
Girl Scout leaders. 
The purpose of the first and moat important question-
naire was to cover the essential points which the general 
questions raised. (Refer to Appendix, p. ;84.) Also it 
sought general background information about the troop and 
the leaders. The value of a general question concerning 
what the leader felt to be the purpose of the intermedi-
ate Girl Scout program is questionable at this time. The 
writer had hoped to use it as an index to whether the 
leader viewed the important purpose in Girl Scouting to 
"put over" a program, with emphasis on the program rather 
than what happens to the individuals. 
The second questionnaire was mailed or given to the 
three professional workers in the Newton Girl Scout 
Council and two of the three active volunteer members of 
the training committee. One of the volunteer trainers 
is a leader of an intermediate troop and after being 
interviewed once was not approached a second time. The 
purpose of this questionnaire was to offer a balanced 
picture not only of what leaders could remember training 
courses had contained that concerned the handbook, but 
also to see what the trainers actually do include in their II I 
I 
- II ~::rae, regardless of whether it is picked up by t he 
I 
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leaders or not. 
Definition of Ter.ms 
Following is a brief list of terms which have been 
or will be used continually throughout the study with a 
brief statement of their meanings within the context of 
this study: 
1. Volunteer - A registered adult Girl Scout who 
actively serves the organization in one of two 
categories and receives no monetary compensation: 
(a) Works directly with troops, serving as leader, 
troop committee member, troop consultant, 
trainer of leaders, program consultant. 
(b) Serves as a council member, board member, 
functional committee member1 or as part of the neighborhood personnel. 1 · 
2. Professional worker - Person qualified by experi-
ence, education, training to help volunteers make 
effective use of the Girl Scout program. This 
term is used to include both executive director 
and field directors. In contrast to the volun-
teer she works full time and receives a salary 
from the local council. 
3. Program - This term has been used in two specific 
connections to mean "program content" and "program 
planning procedure." 
(a) program content - a tool within the group set-
ting which the social group worker uses to 
help individuals and the group as a whole to 
achieve socially acceptable purposes.l2 
11 Girl Scouts of the U.S.A., Primer for : Girl Scout 
Councils, pp. 51, 52. 
12 Gladys Ryland, "The Place, Use and Direction of 
., Program Activities in Social Group Work," Toward Profes-
sional Standards, p. 51. 
__ ..._ --
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(b) handbook - is defined by Webster to mean "a 
book of reference" or a "guide book." How-
ever, here we will define it as "a source of 
suggested program content." 
(c) program planning - is used to mean the extent 
of actual participation by the members of the 
group in the selection, planning of, and 
carrying out of program content. 
4. Girl Scout program - "These words are used to mean 
more than just the activities in which girls may 
engage. Certain fundamental beliefs, attitudes, 
and ways of making Girl Scouting available to girls 
are also integral parts of the program."l3 
5. Badge - P~ emblem earned by intermediate Girl 
Scouts when they have completed certain require-
ments. 
6. Proficiency badge - Program activity requirements 
designed to increase a girl's information~ · skill 
and appreciation along some specific line. Each 
proficiency badge shows a girl's progress in a 
single subject or field of interest, using related 
activities. 
7. Rank badge - Program activity requirements de-
signed to show progress in a girl's all-round 
understanding of Girl Scouting; to encourage a 
diversity of interests. Example, A First Class 
Girl Scout should be able to demonstrate her 
understanding of the Girl Scout ethical code, a 
knowledge of the total range of the program, and 
real proficiency in several branches. 
8. Troop - The organizational unit into which girls 
are grouped to function as a part of the national 
organization of Girl Scouts. 
9. Progression - Continuous steps of progress from 
the simple to the more complex. Arrangements of 
program content, ranks and badges to facilitate 
''progression." 
II 
I, 
I 
I 
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13 Girl Scouts of the u.s.A., Blue Book of Policies, 
P• 4. --~-~ 
CHAPTER II 
BACKGROUND, PURPOSE, AND ORGANIZATIONAL STRUCTURE 
OF THE GIRL SCOUTS OF AMERICA 
Many agencies have been organized not for recreation 
or education alone but to promote a viewpoint through 
the recreational and educational activities they 
offer. At the point of formation they may appear in 
two ways; agencies may establish the purpose first 
and recruit members interested in it, or they may 
select individuals for organization in order through 
certain social configurations eo produced, to affect 
social attitudea.l4 
The Girl Scouts of America is an organization which 
established ita purpose first and thereafter recruited 
members interested in it, established an organizational 
structure, all of which directly influenced the program 
content and its use by the members. A discussion of the 
handbook as a program guide must be interwoven with the 
overall national agency goal and purpose. Hence it is 
important at this point to present some description of 
historical facts of the organization on a national and 
local level, and general means of program operation. 
The -~outing movement founded by Lord Robert Baden-
Powell of England, was introduced in the United States by 
his American friend Mrs. Juliette Low of Savannah, Georgia, 
in 1912.15 Juliette Low was stimulated to this action 
after observing the Girl Guide movement in England which 
14 Grace Coyle, Group Work with American Youth, p. 64. 
15 Girl Scouts of America, Leadership of Girl Scout 
Troops, p. 335. 
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seemed to meet the need of youth for pioneer courage and 
initiative and ability to work with others.l6 
The organization was legally incorporated in the 
United States in 1915 and through the constitution made 
an official statement of purpose that has guided the 
program through the years. Since the first troop meeting 
in Savannah, Georgia, the organization has grown to in-
clude over two million girls and 90,809 troops spread 
across the forty-eight states and six territories.l7 
The purpose of this organization is to help girls to 
realize the ideals of womanhood as a preparation for 
their responsibilities in the home and as active 
citizens in the community and in the world. 
The Girl Scout organization is a character building 
agency open to girls of all faiths. The force behind 
Girl Scouting which gives life and meaning to every 
activity is a spiritual one. Girl Scouting affirms 
that a basic necessity for the development of good 
character and sound citizenship is the recognition 
of God and one's obligation to Him. This belief is 1\ 
expressed in the Girl Scout Promise. 
The corporation shall be the directing and coordinating Jl 
head of the Girl Scout movement in the United States, II 
its dependencies and possessions, and shall establish 
and maintain policies for the movement that will in-
spire girls with the highest ideals of character, con-
duct and attainment. 
The program of the Girl Scout movement is open to all 
girls. It shall be built on educational lines, giving 
girls an experience in making and carrying out plans 
based on broad fields of interests. It shall encour-
age a love of outdoor life and a practical knowledge 
1:'6 Ibid, P• 339. 
17 Girl Scouts of the U.S.A., Annual Report 1952, 
PP• 1, 115. 
16 
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of health. The Girl Scout program shall aim, through 
comradeship, to develop initiative, self-control, self 
reliance, and unselfish service to others. Through 
its program and activities Girl Scouting encourages 
and helps girls to become better members of their own 
religious groups, but recognizes that religious in-
struction is the responsibility of parents and religi-
ous authorities.l8 
The aims and philosophy are more specifically under-
stood as interpreted in the three basic beliefs and six 
ways of work.l9 These basic beliefs are fundamental to 
the Girl Scout program: 
1. The Girl Scout organization believes that its pro-
gram and its ways of work serve the needs of girls 
as they grow into adulthood, and the need of · 
society for citizens capable of participating in a 
democratic way of life. 
2. The Girl Scout Promise and Laws, which are an 
ethical code, provide the driving force behind the 
movement and its program.20 
3. Much of the Girl Scout organization strength de-
ll 
:I 
I 
rives from the fact that responsibility for the ! 
movement rests primarily with volunteers.21 
Organization I 
The national organization, as has been previously 
stated in the quotation on purpose, "is the directing and 
coordinating head of the organization," and for that reason 
18 Constitution and By-Laws of Girl Scouts of America, 
Blue Book of Policies, pp. 60-61. 
----19 Refer to Appendix, p. 90. 
20 Refer to Appendix, Promise and Laws, P• 89. 
21 Blue Book, ££• cit., p. 2. 
17 
li 
exerts a very strong influence on the program of local 
groups. The Girl Scouts of America recognize two major 
benefits in this form of organization: 1. A local group 
gains prestige and standing by being a part of a national 
organization whose reputation for high standards of work 
and quality of program is well known. The very words 
"Girl Scouts" bring with them community confidence and 
good will; the community accepts Girl Scouting because 
its name, its standards, and its prestige are well estab-
lished on a nationwide basis. 2. The national organiza-
tion is in a position to do for its local groups many 
things they cannot do for themselves. Cumulative experi-
ences can be pooled and evaluated and local groups advised 
without years of trial and error.22 
The national organization suggests a program adaptable 
to three age groups: Brownies, girls seven to nine or up 
to fifth grade; Intermediate Girl Scouts, girls ten to 
thirteen or up to senior high school; and Senior Girl 
Scouts, girls fourteen through seventeen or through senior 
high school. 
Complete information about the program for each age 
level and its use is presented in a program handbook. The 
first handbook, published in 1913 was called1 How Girls 
22 Leadership of Girl Scout Troops, ££• cit., pp. 342-
344. 
!I 
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May Help Their - · Country __ "' and was an adaptation of tlle 
Girl Guide handbook. In 1937 a revised rank and badge 
program for Intermediate Girl Scouts was published in 
The Girl Scout Handbook. The program was felt to be a 
flexible one and its definite suggestions adaptable be-
cause "they had stood the test of time." A 1953 revision 
of this handbook has presented no major changes other than 
the addition of new and timely badges (example - radio and 
television badge) and grouping of the eleven major program 
fields under four general areas of "proficiency badge 
activities." (See Chart I, pp. 20-21.) 
The rank and proficiency badge program used only for 
the intermediate progrrun is felt to have many advantages 
for the girls, which makes the program appealing. In 
regard to this discussion the national organization makes 
the following explanation: 
Girls like badges because they group activities ~qder 
headings related to the girls' interests in a way 
that can be easily understood. Girls of this age 
want something specific to work on, a sense of pro-
gression, and a guide list they themselves can use. 
They also respond to standards and to some form of 
definite encouragement. Badges serve girls as a 
source of ideas, as a stimulus to achieve because of 
recognition given, and as a symbol of preparedness 
for service.23 
The program content of the handbook has been arranged 
so that it will provide progression and offer new challenges 
23 Leadership of Girl Scout Troops, ~· cit., p. 63 • . 
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CHART I 
GENERAL OUTLINE OF MAJOR FIELDS OF INTEREST AND RELA1ED BADGES IN THE INTERMEDIATE GIRL SCOUT PROGRAM* 
Fun and Explora-
I' Proficiency Adventuring in Citizens Here and tion in the Outw You and Your lj Badge Activities the Arts Abroad of-Doors Home 
II Eleven Program 1. Arts and Crafts 4. Communit~ Life 6. Nature 9. Agriculture 
I 
fields and badges Arc.hi tee ture Active Citizen Bird Animal Raiser 
related to each Basketry Aviation Cat and Dog Beekeeper 
I Bookbinding Clerk Conservation Dai~ying 
I Dabbler My Community Garden Flowe.r Farmer 
I 
Drawing and Paint- .My Country Insect Fruit Raiser 
ing My Government .Mammal Home Gardener 
II 
Glass My Troop Rambler Landscaper 
Interior Decor~ Radio and Tel~ Reptile and Poultry Raiser 
tion vision Amphibian Truck Gardener 
Leather Speaker Rock and Mineral 10. Health and 
Metal Traveler Star Safety 
Needle craft 5. International Tree Child Care 
Photographer Friendship Water Life Community 
. Pottery Conversations ... Weather Safety 
Prints list Wild Plant First Aid 
Textile Design Language 7. Out-of-Door First Aid to 
Weaving One World Adventure Animals 
Wood Pen Pal Back- Yard Health Aid 
2. Literature and Western Hemis ... Camper Home Health 
Dramatics ph ere Camp craft and Safety 
'I Bibliophile World Gifts Explorer Home Nurse 
1: Dramatic Appreo.o World Neighbor Foot Traveler Outdoor Safety 
' ciation World Trefoil Outdoor Cook Personal Health i 
I Journalist Pioneer Public Health I 
,, Magic Carpet . B. Sports and 11. Homemaking 
~__::- ==--=---==---==:-=--. _•.....:.... . ...:...= ~ =-==-=-= ·- ---- --
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II 
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'i Pro lCiency 
I, Badge Activities 
I 
II 
II 
I 
I, 
I 
Adventuring in 
the A:rts 
Play Producer 
Player Puppeteer 
Reader 
Soryteller 
3. Music and Dane~ 
ing 
Dancer 
Folk Dancer 
Group Musician 
Minstrel 
Music Appre-
ciat.iion 
Musician 
Chart I (Continued) 
Citizens Here and 
Abroad 
* Intermediate Girl Scout Handbook, pp. 379-494. 
r 
'I 
!I 
Fun and Explor~ 
tion in the Ou~ 
of-Doors 
Games 
A'iiiTete 
Boating 
Canoeing 
Cyclist 
Games 
ft>rsewoman 
Skating 
Life Saver 
Skiing 
Sports 
Swimme.r 
---= 1: ~ I 
You and Your 
-Home 
Homemaking 
Clothing 
Cook 
Dressmaker 
Foods 
Good Grooming 
Handy Woman 
Hospitality 
Housekeeper 
Nut:ri tion 
Seamstress 
I 
·I 
II 
,, 
.I 
I 
I 
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to a girl at each stage of progress. The rank program as 
pictured in Chart II, pages 23 and 24, is a rather cold 
presentation of "things to be done." One cannot overlook 
the emphasis and encouragement placed on reserving time 
for play, indoors and out-of-doors, comrnunity interest, 
service, excursions, etc. Many of the badges suggest acti-
vities of this nature, thus holding the potential for making 
the earning of a badge first "real fun," and second a learn-
ing experience. The matter of discovering a thrilling, 
lively, adventurous means of learning the simplest to the 
most difficult skill is left to the initiative and imagina-
tion of the girls and the leader. The annual report of 
the Girl Scouts of America reaffirmed faith in the quality 
of the program. The organization maintains a belief that, 
"The eleven fields of interest embrace the things girls 
care about most. They do not imply that girls are hemmed 
in by cut and dried procedures or must repeat the same 
sort of activities year after year. tr24 
Local Council 
The local Newton Girl Scout Council is the administra-
tive unit responsible for providing the Girl Scout program 
for girls who are interested. It is their function to see 
that troops adhere to national program and policies and 
24 Annual Report, £E• cit., pp. 2-3. 
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CHART II 
RANKS AND MINIMUM PROGRESSION REQUIREMENTS*** 
----- -----~----~------------------------.-_.------~----~----------.-. 
II 
II 
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Toward Tenderfoot 
Rank 
Requirements: 
Toward Second Class 
Rank 
Requirements: 
Toward First Class 
Rank 
Requirements 
(Girl Scout Handbook (Girl Scout HanQ. (Girl Scout aandbook 
PP• 4-t26) book, pp.47....aO) PP• 87~2) 
**l.~earn the Girl Scout **Do one of two !.Complete second 
Promise, Laws. Slogan, activities sugges... class rank. 
and Motto. ted in each of the 2.Earn 10 Proficiency 
**2.Learn the history of eleven program Badges: 4 or 5 iri a 
Girl Scouting, be able fields. major field, the re-
to give the Girl Scout (These are not mainder in other 
sign, . salute, and hand--< badges.) fields. 
shake; know when and hov~ Example: Arts and 3.Complete Citizens 
they are used. Crafts Here and Abroad 
**3.Learn how t.he flag of l.Make an original requirement (do one 
the u.s. should be dis... design and use it of two choices). 
played and cared for. in one of the fol... 4.Complete the Fun in 
**4.Know about the World lowing:basketry, the Outdoor requir~ 
Association of Girl pottery, wood carv~ ment (do one or more 
Guides and Girl Scouts. ing, weaving, tex... of three choices). 
Bqable to explain the tile work, needlecraft, 5.Complete the AdvenH 
meaning of the World pin. leathere or metal. turing in the Arts 
*5.FUfill the required 2.Make and bind a requirement (do one of 
activity from the hom~ notebook or sera~ three choices). 
making and outHOf ... door book. 6.Complete the You and 
fields. Your Home Requirement 
**6.Pay the Girl Scout (do one of three 
=====#ell= Annual dues and under ... =--=-- -=---==--=--=- =--=-=-~ _ choices) • 
Toward Curved Bar 
(Bridge to Senior Scouting) 
Requirements: 
(Girl Scout Handbook pp 
101)...107) 
!.Complete First Class 
Rank 
2.Earn at least four 
badges from one of the 
following groups none of 
which were earned before: 
A.Curved Bar in the Arts 
**Reader Plus one addi~ 
**Minstrel tiona! badge 
**Prints from Adventurw 
ing· in·, the Arts 
B.Curved Bar in Citizen~ 
ship 
I 
**My Government 
**World Trefoil 
**Pioneer 
Plus one 
additional 
badge from ,. 
Citizens 
Here and 
Abroad 
C.Curved Bar in Hom~ 
making 
**Child Care Plus one ad ... 
I! t5 
..It= 
r 
I 
Toward Tenderfoot 
Rank 
Requirements: 
stand why you pay 
these dues. 
**7.Attend troop meetings 
for not less than 
four weeks. 
CHART II (Continued) 
RANKS AND MINIMUM PROGRESSION REQUIRF.MEN'IS*** 
Toward Second Class 
Rank 
Requirements: 
Toward First Class 
Rank 
Requirements 
Toward Curved Bar 
(Bridge to Senior Scout-
ine) Requirements 
**Personal 
Health 
ditional 
badge from 
**Conservation fun and ex-
ploration 
in the Out .... 
of...Ooors 
D.Curved Bar in the OutH 
of...Ooors 
**Conservation 
**Sports 
**Pioneer 
Plus one ad ... 
ditional 
badge from 
Fun and Ex .... 
p !oration in 
the Out"""()f .... 
Doors 
*** Intermediate Girl Scout 
Handbook 
** Do not have a choice 
* Have a choice 
j~ 
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are guided by national standards. Attention is brought 
to the function of the local council in this study to give 
the reader a better understanding of the role of the pro-
fessional worker as she helps the leaders to use the pro-
gram more effectively. 
The Newton Girl Scout Council has a full time staff 
of three professional workers - an executive director and 
two field directors. They attempt to maintain contact 
with approximately 183 leaders and help them directly 
through training, troop visits, and informal conferences. 
The local office staff is basically group work oriented 
and encourages the doing of badges in the group as much 
as possible, girl planning, and leader interest in the 
individual girl. Intensive work on acquiring badges and 
rank at the expense of a good group experience is not 
felt to be "good Scouting." 
The Girl Scout leader is the local volunteer respons-
ible for the leadership of a troop. Troops in Newton 
generally meet far an hour to an hour and a half in schools, 
churches, homes, and club room, or club house; more com-
monly schools. The leader is usually supported by the help 
of an assistant leader and a troop committee. The troop 
committee consis~ of a group of women, usually parents 1 who 
are interested in one particular troop and will help by 
sharing their skills, or offering other assistance when 
--- =-=--~ --===---=--
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needed. 
A troop may use one of two suggested plans of organiza-
tion. The first is the patrol system. A group is divided 
up into small groups from six to eight girls. Marie 
Gaudette has described how a patrol system works in the 
following way: 
Patrols spend part of every troop meeting in their 
corners for the following purposes: 
1. To talk over what the members would like to 
do so that their patrol leader may take their 
suggestions to the Court of Honor. 
2. · To learn, practice, and use the various Girl 
Scout skills. 
3. To attend to the routine business of the patrol 
such as noting attendance, collecting weekly 
dues, checking up to see that all members are 
neat in appearance. 
As a rule, the leaders of the troop do not sit in on 
patrol meetings unless invited to do so for some 
special reason. A troop leader has to believe in her 
patrol, trust them, and let them learn from their own 
mistakes and successes.25 
The Court of Honor mentioned in the above quotation 
is a very significant part of the patrol system. The 
patrol officers meet together with the leader to discuss 
matters that affect the whole troop. It discusses ideas 
that come from the patrols and decisions made are taken 
back to the patrol. The whole system resembles a repre-
sentative type of organization and aims to actively in-
volve more girls. 
25 Marie E. Gaudette, "How the Patrol System Works," 
The Leader, February, 1952, p. 67. • 
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The second type of organization is the club form, more 
useful with small troops actually large enough for only one 
patrol. Officers are elected and each member votes directly 
for herself. This procedure has been called the direct type 
of democratic troop government. 
The writer has attempted in this chapter to give enough 
of the setting and background within which a leader uses a 
handbook, to make the procedure of its use, as will be dealt 
with in this study, more meaningful to the reader. A good 
deal of the past discussion focused on how the program is 
structured and consequently explained in the handbook. 
Perhaps some confusion has been created around whom 
the Girl Scout Handbook is written for and by whom it 
should be used. The Girl Scout Handbook is written especi-
ally to be used by both the intermediate Girl Scout and the 
intermediate troop leader. The new handbook (1953 edition) 
is written in the language of the girls and is the only 
source for information about the exact program content. 
CHAPTER III 
INTERPRETATION OF HANDBOOK BY TRAINERS AS A 
GUIDE TO PROGRAMMING 
Many leaders assume volunteer leadership responsibil-
ities with little or no knowledge of what the program is 
about or the approach that should be taken in using a hand-
book as a program guide. For these leaders the training 
courses are the most valuable source of information and 
greatly influence their understanding of how to use the 
handbook. For this reason it was felt important to collect 
data from trainers as to their interpretation of how to 
find and use program resources. Also, an attempt has been 
made in this study to discover if there is a correlation 
between certain emphases given by trainers and practices 
and opinions of leaders. 
Following is a list of all training courses offered 
for intermediate leaders which were mentioned by the five 
trainers consulted: 
1. Basic Training for Intermediate Leaders 
2. Intermediate Course for Experienced Brownie Leaders 
3. Badge Workshop 
4. Basic Outdoor Course 
5. Advanced Outdoor . Course 
6. Song and Singing Game Workshop 
7. Nature Workshop 
-----~ 
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8. International Friendship Workshop 
9. Dramatics Workshop 
Trainers agreed that some interpretation, explanation, 
or discussion of "how to use the handbook" and its values 
as a program aid was always included in the first three 
courses listed: Basic Training for Intermediate Leaders, 
Intermediate Course for Experienced Brownie Leaders, and 
the Badge Workshop. Three of the trainers who have offered 
the special fields of interests workshops felt there was 
some interpretation here but in the more limited sense of 
using specific sections of the handbook that relate to the 
subject area of the workshop. 
All trainers felt it an important part of their train-
ing courses to suggest to leaders supplementary program 
material. The degree of emphasis given to encouragement 
of using supplementary material and resources and subsequent 
reasons for doing so are reflected in the following state-
ments made by trainers: 
We always stress using anything which will improve 
program, but in most cases the Girl Scout publications 
are so complete that except for advanced leaders no 
other material is really necessary. 
The handbook is only an outline of possible program 
and does not help the leader too much in the use of a 
variety of methods and approaches. However, in train-
ing courses, we try to recommend a limited list of 
good resources for we do not want to confuse the leader 
with an overabundance of material. We feel that if she 
knows and uses one good book in a field she will tend 
to seek out another when she needs one. 
29 
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Following is a similar statement made by another trainer: 
Greatest emphasis is placed on the handbook to a group 
of new leaders as too many resources seem to confuse 
them. Girl Scout publications are mentioned and fre-
quently used in the course but they are not emphatical-
ly pointed o_u t as books that supplement the handbook. 
Supplementary material is emphasized mainly as a source 
of detailed information regarding projects or badges 
suggested in the handbook. Main emphasis in the Basic 
Course for Intermediate Leaders lies in explanation of 
intermediate progression as outlined by the handbook. 
Still another trainer says: 
Stress is placed on the use of all available material 
but because of limited time the only satisfactory way 
to get this material to leaders is via mimeographed 
lists and suggestions. The training committee hopes 
to have the program room files complete and up to date 
for the next year so that they will be more useful. 
A significant impression one gets from these statements 
is that although trainers are familiar with and ready to 
recommend a large number of resources, they are also very 
much aware of the limitations of their leaders and the 
dangers involved in confusing them • . The handbook is em-
phasized as a mainstay from which leaders can reach out 
when they are ready. A rather large list_ of resources 
available to leaders was noted by trainers. (Appendix, 
p. 91.) Some of these are mentioned in various training 
courses for the purpose of giving leaders an awareness of 
resources they can reach out to as they feel the need. 
Many of these resources and others are suggested in personal 
conferences or individual contacts with professional workers 
I 30 
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or volunteer trainers as leaders express a specific in-
terest or need. 
The specific approach to interpretation of the hand-
book as a valuable or useful guide in programming is done 
in a similar manner by all the trainers. Leaders investi-
gate the handbook carefully by examining its various sec-
tions with the help of the trainer in the course. 
One trainer stated that she approached an explanation 
of the handbook in this way: 
Every leader has in her hand a Girl Scout Handbook. j 
We look at the index and see the different sections. 1 
We learn where we can find actual requirements for 
ranks and badges. We look for the basic material on 11 
matters pertaining to a Girl Scout troop. Next we 
refer to and glance over the specific program ideas l1 
as contained in the general chapters on working out 
a badge. These pages are referred to for background 11 
infor.mation and for 'kick off' help. This is the 
bulk of the book and covers pages 115 to 375. 
The above procedure is made more illustrative and 
easier to grasp by the use of visual aids and small dis-
cussion groups actually asked to work out a program for 
a period of one to three months. In the evaluation of a 
program thus planned, leaders are helped to recognize 
possibilities for expanding the value of a certain activity 
by using various resources along with the handbook. The II 
handbook is explained to furnish infor.mation on four points: 
1. Rank requirements I 
2. Badge requirements 
3. Program ideas - "kick•off" help 
-- -----=- --==-- -=-- -=- -- --==== 
31 
4. Methods of group organization. 
The reader might raise the question, as did the 
writer, of why this information could not simply be read 
by the leader, since much of it is a repetition of the 
written content of the handbook? The trainers have found 
that the reading of information does not imply the under-
standing of it. Also they have found that many leaders 
do not read the handbook thoroughly without the stimula-
tion that comes in a training course. Hence, by only 
consulting certain parts from time to time they have no 
feeling of the breadth of the entire program. One trainer 
went so far as to say, "If every prospective leader were 
to read the Girl Scout Handbook 'intelligently,' there 
would be no need for leadership courses." However, as 
data presented from this study will reveal, many of the 
leaders do not possess sufficient background in group 
leadership experience to see the necessity for a broad 
understanding of the Girl Scouting program. 
All trainers questioned for this study felt the time 
available to spend on interpretation of how to use the 
handbook effectively was inadequate, but still the courses 
were of some real value, especially to the beginning 
leader. 
1 
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CHAPTER IV 
SIGNIFICANT BACKGROUND INFORMATION OF LEADERS 
AND TROOPS USED IN STUDY 
The interview schedule used for this study (Interview 
schedule, Section I and II, Appendix p. 84} requested 
general information about the troop and the leader. The 
results of any social survey based on reactions, opinions, 
and attitudes represent not only a momentary reaction 
but a composite picture of past experiences and the real-
istic facts of the situation. For this reason the writer 
felt it significantm know: 1. what special Girl Scout 
training the leaders had been exposed to; 2. what the past 
experiences of the leaders were that might effect their 
ability to plan program, to use imagination, and ability 
to use a handbook effectively as a guide to programming; 
3. the amount of general education of leaders which may or 
may not prove to affect their ability to interpret a pro-
gram; and 4. the present occupation or profession of the 
leaders. 
General information about the troops was expected to 
present some realistic facts about the troop situations 
leaders worked with. Whether a leader works with a troop 
of girls all the same age and grade or a troop of girls of 
various ages and grades and rank stages in the scouting 
program might prove to influence tne degree to which she 
-- - ~ 
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uses the program flexibly. The length of time the troop 
has actively been functioning as a troop should tell us 
something of the experience of the girls themselves in 
using the handbook and the extent to which the leader is 
challenged, especially in the older intermediate years, 
to use all available resources. Finally the type of troop 
organizatio.n used may present leads to democratic troop 
leadership encouraged by leaders, which, when linked with 
other data will help us to discover whether the use of a 
specifically defined program guide seems to promote or 
hinder the achievement of the group work goal of letting 
the group itself provide the impetus, propulsion, and 
initiative, and assume the responsibility for its own life 
and activity. 26 
The training received by the nineteen leaders included 
in this study is shown in Table I. All of the courses 
listed other than special courses taken outside the council, 
are offered by the Newton Girl Scout Council training com-
mittee for their volunteer leaders. The Intermediate Train-
ing for Experienced Brownie Leaders is an introductory 
course into the intermediate program. This is the only 
compulsory course for intermediate leaders and has been 
taken by the great majority of the leaders, 89.5 per cent. 
26 Hedley s. Dimock and Harleigh Tracker, The Supervision 
of Group Work and Recreation, p. 4. 
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TABLE I 
TRAINING FOR TROOP LEADERSHIP 
Courses No. of Leaders 
Yes No 
No. Per cent No. Per cent 
Intermediate Training for Ex-
perienced Brownie Leaders 17 89.5 2 10.5 
Proficiency Badge Workshop 10 52.7 9 47.3 
Nature workshop 5 26.3 14 73.7 
Basic Outooor 11 57.9 8 43.1 
Advanced Outdoo-r 6 31.5 13 68.5 
College for Girl Scouts 4 21.0 15 79.0 
Basic Brownie Course 6 31.5 13 68.5 
Special Field of Interest 
Workshop 3 15.2 16 84.8 
Special Girl Scout Courses 
Taken Outside Council 2 10.5 17 90.5 
One of the two leaders who has not taken this course has 
continually felt she did not have the time to carry on the 
troop and has done so "unwillingly." She said she defin-
itely had no time to take the course and saw no need to 
since she was not going on with the troop. However, she 
has taken the Basic Outdoor Course and one s-ession in the 
College of Girl Scouts. The other leader who has not taken 
the basic intermediate course has just recently assumed her 
troop leadership. In general, the great majority of the 
leaders do seem to conform to the training regulation. The a~ 
~ed Outdoor Course is a required course for any leader 
who wishes to take her troop on an overnight camping trip. 
The overnight camping trip is not only a favorite activity 
~=-=-- --
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of Intermediate Girl Scouts, but is also a requirement for 
First Class rank and therefore 57.9 per cent of the leaders 
have found it as necessary as the Basic Intermediate Course. 
The Proficiency Badge Workshop, which aims at a more 
specific interpretation of the badge work program in the 
handbook for intermediate Girl Scouts, has been taken by 
only 52.7 per cent of the leaders. 
Although 79.9 per cent of the leaders felt the Basic 
Intermediate Training Course was of value to them, in an 
evaluative statement of the course several stated they felt 
the i nformation given was "too general." A number of 
leaders who had a good deal of personal experience in Girl 
Scouting as girls and as volunteers, gave completely nega-
tive reactions to the course. Some of these responses 
were, "The whole thing was a waste of time," "It was simply 
a good review I could have given myself," "It was not of 
value in view of my past experience." Although the general 
reaction to training courses is not the consideration of 
tcis study, other specific reactions to what training should 
offer to help a leader make better use of her handbook will 
be discussed in the following chapter. From the information 
in Table II we are able to conclude that the majority of the 
leaders avail themselves of only those specific courses that 
demand their attendance in fulfillment of a requirement. 
The great proportion depend on the Intermediate Basic Train-
--=-~---==--
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ing Course to fit them for the job of understanding how to 
interpret the program. 
What do leaders bring with them in the way of other 
group leadership experience and education? Table II 
presents a varied picture of the group experiences other 
than Girl Scouting of the leaders in this study. The fact 
that tremajority have had no leadership experience with 
other groups and the next largest number have experience 
TABLE II 
TYPES OF LEADERSHIP EXPERIENCE 
OTHER THAN GIRL SCOUTING - WITH CHILDREN TEN TO FOURTEEN 
Types of Experience 
Church School 
Perkins Institute (courses with 
blind children) 
Settlement House 
Professional Girl Reserve 
Kindergarten Teacher 
Parent-Teacher's Associations 
Young Womens Christian Association 
Elementary School Teacher 
No Experience with Other Groups 
No. of Leaders 
7 
1 
3 
1 
2 
2 
1 
1 
8 
in church school work may be correlated with facts pertain-
ing to occupation in Table IV. Fifteen of the leaders are 
housewives, only three do part-time work which means that 
the activities of these women center around the home, family, 
and church. One hundred per cent of the leaders included 
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in the Kuze study of leadership practices in Newton were 
said to be mothers of girls in the troop they led,27 which 
may very well be true of the leaders included in this study 
although no effort was made to gather data on this point. 
TABLE III 
ACTIVE PARTICIPATION IN THE PROGRAM OF GIRL SCOUTING 
OTHER THAN TROOP LEADERSHIP 
Ways Have Participated No. of Leaders 
Assistant Leader 4 
Troop Committee Member 1 
Neighborhood Program 1 
Active Girl Scout 10 
Camping Program 6 
Council Committee Member 8 
Professional Girl Scout Worker 2 
Consultant 1 
No Other Experience in Girl Scouting 2 
The data in Table III clearly show that active participation 
in the program of Girl Scouting other than troop leadership 
is widespread and may have been either the factor initiating 
interest in the program leading to troop leadership or an 
expression of interest in the organization and its program 
outside the confines of the leader's own small troop. 
According to Table IV, fifteen of the nineteen leaders 
27 Gaida Kuze, "The Role of Leader and Assistant Leader: 
A Study of Leadership Practices in Fifteen Girl Scout Troops," 
Master's Thesis, 1953, P• 19. 
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TABLE IV 
EDUCATION AND OCCUPATION 
Maximum Education No. Leaders Occupation No. 
High School 4 Housewife 
College 9 Part-time Pro-
fessional 
Graduate 2 Part-time 
teacher 
Special Courses 4 Unskilled Work 
Total 19 
Leaders 
15 
1 
2 
1 
19 
have education above high school. The educational standard 
seems to be high, implying that the leaders possess suf-
ficient formal educational background to qualify purely in 
terms of extent of education to understand and interpret 
the program of Girl Scouting. 
Data indicated in Table V show that a minimum number 
of the troops have mixed grades and would appear to face 
few problems in planning program for girls at various rank 
and badge levels. However, this is no indicator of how 
many new girls have joined the troop who are the same grade 
and age but must start at the beginning in the program (as 
a Tenderfoot Girl Scout). A girl just beginning Tenderfoot 
must be helped individually while she is working with the 
group to finish badges which may count toward second and 
first class rank. The leader of the troop including thirty-
39 
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TABLE V 
TROOP INFORMATION CLASSIFIED BY GRADE: SIZE OF TROOP, AGE RANGE" 
LENGTH OF TIME REGISTERED AS A TROOP, TYPE OF ORGANIZATION* 
Grade No. Troops Size of Age Range Length of time Type of 
Troops Registered as Organization** 
Troop p c N 
5th 6 13-22 10...11 S...4 years 3 2 I 
5tho.o6th . I 12 u .... 12 5 years I 
6th 5 10...24 u - 12 2-5 years 2 2: ' I 
.7t h 3 a....12 12 .... 13 1 .... 6 years 2 I 
7th~th I 22 llwl3 5 years I 5th....ath I 31 10...14 6 years I 
8th 2 &,..9 13 7 years 1 1 
* Refer to Appendix, p. 95 for more detailed description. 
h ** Type of Organization: P - Patrol, C ~ Club" N ... None. 
Total 6 8 5 
one girls, fifth to eighth grade, has encouraged a mixed 
troop and feels that the only means of perpetuating a troop 
is continually to take in new girls at the same time that 
the older girls advance and move into Senior Girl Scouting. 
She uses the patrol system (four patrols, one for each grade 
level) as the means of organization for doing activities at 
the various levels. In this instance the leader feels she 
has been extremely successful. Her job as leader is made 
more effective with the help of two assistant leaders. The 
information does not show how great the membership turnover 
nor the size of the nucleus that remains. However, we do 
get a definite sense of continuity of troop membership. 
One gets a very interesting comparison of the continuity 
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1-~f troop membership (Table V, p.- 40) and ~itht~-.- continu-
ity of troop leadership by looking at Table VI. Very def-
initely the degree of leadership turnover is high. No 
leader has worked with a troop seven years and only one 
for six years • . By far, the great majority of leaders in 
TABLE VI 
EXPERIENCE IN TROOP LEADERSHIP 
Years as Leader Number of Years as Leader Number of 
of Present Troop Leaders of Other Troops Leaders 
0 13 
1 year 4 1 year 1 
2 years 4 2 years 1 
3 years 5 3 years 1 
4 years 4 4 years 0 
5 years 1 5 years 0 
6 years 1 6 ye ars 0 
7 years 0 7 years 0 
8 years 0 8 years 3 
Total 19 19 
this study have come to their troops with no previous ex-
perience as troop leaders. A pertinent question the writer 
would like to pose at this point, for which we may discover 
an answer in this study, is, "Does the leader who comes to 
her job looki ng forward to years of troop leadership, make 
a greater effort to know her handbook, to know other re-
sources, know ways of stimulating girls, and to know how 
'I 
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to effect a better form of organization for group planning 
than does the leader who feels she cannot or does not want 
to look forward to the coming year? 
Extent of Use 
Full Use at Present 
Partial Use 
Previously Used 
Never Used 
TABLE VII 
TROOP ORGANIZATION 
Patrol Szstem 
No. Per cent 
5 26.3 
2 10.3 
4 21.0 
9 47.3 
Club Form 
No. Per cent 
7 36.8 
1 5.2 
0 
6 31.5 
The club form of organization, according to Table V, 
'· 
is most generally used although the patrol system, as ad-
vised by the Girl Scout handbook~ is more characteristic 
of Scouting. "It is one of the many things Scouts and 
Guides have in common. It helps to unite us in one great 
movement.n28 Apparently there is no correlation between 
the size of a troop and the type of organization. Table 
VII shows the extent to which leaders have attempted the 
use of one or the other form. In general, the writer 
found those leaders who had used the patrol system previous-
ly had very negative feelings about ·the use of this type of 
28 Girl Scouts of the U.S.A., Girl Scout Handbook: 
Intermediate, P• 33. 
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organization. One leader who had previously used the patrol 
system said she had little respect for the use of patrols 
as they tended to split her group. Another leader said she 
never attempted patrols but felt it would be difficult to 
do so for certain cliques in her group would object and a 
big disturbance could be eliminated by separating the 
group in more subtle ways on a short term basis. Still 
another leader successfully using the patrol system said 
it had been difficult at first but with limited patrol 
duties "the girls began to feel they were running things." 
She also felt the use of a Court of Honor stimulated the 
girls to feel a patrol is more than "just a committee." 
Other leaders who do not use any form of organization gave 
no reason for mt d:>:tr:g so and indicated it was merely the 
leader's choice of what would work best. The importance 
of this datum as relates to methods of program planning 
has implications for how difficult or how easy it is for 
some Girl Scout leaders to use the Girl Scout program in 
a leader-controlled or a group~controlled type of organiza-
tion. 
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CHAPTER V 
PRESENTATION AND ANALYSIS OF THE STUDY MATERIAL 
Data collected for this study reveal not only inter-
esting, but meaningful facts about the principal sources 
of ideas for program content which leaders use. The 
writer suggested eight possible references# all publica-
tions of the national Girl Scout organization, and asked 
leaders to check vmether they used the source material 
"most frequently," "sometimes," or "never." Perhaps a 
brief statement of the content of these references is 
necessary to describe the type of program material they 
offer a leader, that is with the exclusion of the Girl 
Scout Handbook, the content of which is a major considera-
tion of this study. 
The Leader is a monthly periodical published by the 
national organization. It is sent free of charge to every 
registered Girl Scout leader. Through this magazine "suc-
cess stories" of troops and leaders about any phase or 
activity of Scouting are passed on. It contains general 
up-to-date material to be passed out to leaders from 
national headquarters (example - the introducing of a new 
handbook, camping information}# problems of Girl Scouting 
on a troop, council, or national level, and current events 
in the national and international picture which give the 
leader greater perspective of the organization as a whole. 
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A special article called "The Bulletin Board" suggests 
specific resources for carrying out a badge activity or 
service project. Perhaps this is enough to illustrate 
the wide range of types of information The Leader in-
eludes. It is written in an interesting and illustrative 
way for the adult volunteer. 
American Girl is another monthly periodical written 
for the girl, in magazine style. It includes a variety of 
fiction stories, projects in all fields, badge hints, and 
news of Scouting everywhere. 
The Q!!! Scout Game Book is a compilation of many types 
of games useful for all age groups. There is an emphasis 
on games that relate directly to the Girl Scout program. 
Hands. Around t he World is also a national publication. 
It is a compact source of information about Girl Scouting 
in other countries. 
All these references are highly recommended by the 
national headquarters and are at the disposal of leaders. 
The writer had no particular reason for including only 
Girl Scout publications in the suggested list on the inter ... 
view schedule, but merely felt the offering of some sug-
gestions would help the leaders more quickly to organize 
their thoughts as to just what resources they did use. 
Eleven other resources were mentioned by leaders which 
have been added to the list (Appendix, p. 91} and evaluated 
- =il'-'-'- -- - -----==-=-----,------=-===---== ==-~-=--- --------===--~ --== .=. --=- ---~ ===---
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according to extent of use. 
Observing the data in Table VIII), one is immediately 
impressed with the fact that the handbook is definitely 
the most frequently used source of prog~am material by 
seventeen out of the nineteen leaders interviewed. The 
reasons for using the handbook most frequently were varied, 
but the great majority tended to agree on the point, "It 
is the most compact source of information," which implies 
that it could be depended upon , whether leaders chose to 
use other resources or not. Other responses that led the 
writer to this conclusion are noted in the following 
quotations from interviews& 
"It saves time." 
"It is the source the Girl Scout organization expects 
to be used most or they would not have gone to the 
trouble to put everything in one book." 
"It makes the job of leader easier for you don't have 
to hunt around for ideas. It contains more than a 
leader would ever have time to do." 
"The leader can always refer to it on a moment's notice." 
Leaders varied in the degree to which they felt they 
should use the handbook to the exclusion o.f other refer-
ences, but no leader noted the handbook to the exclusion 
of other references, nor did any leader note the handbook 
as the sole source used. Other reasons f'or a reliance on 
the handbook as a principal resource are stated by three 
other leaders: 
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The handbook was compiled to be the right hand for the 'I 
leader; to be consulted first and then branch out to ' 
_ _:ther ~e:ourcea that will make an_ ac:~vit~ mo:~ -~ter---~+=='-'--'-=---" 
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eating. The handbook as a basic guide is what unites 
and standardizes the program of Girl Scouting every-
where. 
The handbook is a resource that the girls also can con-
sult and understand. This makes the leader's job of 
getting over the program easier. The handbook still 
leaves a lot for the girls to decide on their own and 
this is where the leader helps by furnishing other 
ideas. 
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The handbook serves as a general reference that gives 
the leader an idea of where to begin in planning an 
activity and the possibilities for doing things. The 
leader can develop the suggestions to make them more 
interesting if she has the interest and time to give j11 
to good planning. I 
The great majority of the leaders interviewed realized I 
the value inherent in the use of outside resources, but 
from a practical point of view felt they frequently did 
not have the time to consult other resources. The writer 
feels tha t information concerning the amount of time leaders 
have to devote to planning should have been included in the 
schedule to give more light to this point. 
The two leaders who did not feel the handbook was their 
most frequently used resource did not check any resource as 
used most frequently. 
The two monthly periodicals mailed directly to each 
leader, The Leader, and New Cogs, appear to be used by 
leaders most next to the handbook. New Cogs rated as used 
most frequently by 57.8 per cent of the leaders, and some-
times by 42.2 per cent. Three-fourths of the leaders felt 
they consulted the calendar page most in New Cogs, and 
over fifty per cent have found current program ideas from 
time to time for service projects. Seven leaders felt 
New Cogs a good resource in the sense that it stimulated 
the leader to recognize the possibilities for doing things 
whether she did them or not. Some felt that although they 
read ~ Cogs and saw very good suggestions, they very 
rarely had time to follow them up because, as one leader 
phrased it, "If you do a good badge work program you don't 
have time for many extras." Four leaders suggested a con-
tinuation of a "song and game of the month" page which had 
once been a monthly part of New Cogs that had proven most 
useful. These were leaders of fifth grade troops that had 
not yet started the badge program and felt they had a good 
amoQ~t of time to spend on games and songs. One leader 
described New Cogs as "terribly factual" and felt more 
detail about the suggestions made would be helpful. 
The Leade~used most frequently by only 10.5 per cent 
of the leaders and sometimes by 84.8 per cent, appears to 
be the most extensively used supplementary source. In 
studying comments of the leaders regarding ways in which 
The Leader is helpful, a limited number felt they received 
suggestions to supplement the rank and badge program of 
the handbook. This periodical was felt to be of greatest 
help to the leaders in the following ways arranged in the 
order of their importance: 
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1. It gives the leader a feeling of working within 
a large organization with hundreds of other adults who 
face problems in their work. However, many of the leaders 
seemed to feel the solution found to problems was seldom 
applicable to another troop and leader. 
2. It offers many suggestions for service projects 
or special event celebrations. 
3. It is the main source of information concerning 
national and regional camping opportunities. 
4. It helps a leader better to understand the phil-
osophy of Girl Scouting, thus improving her ability to 
interpret the meaning of the laws and promise in everyday 
experiences. 
5. It directs the leader to recommended sources of 
free literature pertaining to specific activities. 
Two fifth grade and two sixth grade leaders expressed 
their feeling that the program material in The Leader is 
interesting but not practical; the ideas are "unusual" 
but not the type to appeal to their troops. Other fifth 
grade leaders not using it now, felt the periodical would 
be more helpful next year. 
The American Girl is used by a particularly small 
number of the leaders, partly because they must order it 
individually, and more important becsuse they strongly feel 
it has very little to offer. Six fifth grade leaders and 
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five sixth grade leaders feel the magazine is geared for 
the teen age girl and the material is "rarely useful" to 
them. It also seems that the leaders of seventh and eighth 
grade troops do not use the magazine. One eighth grade 
leader summed up her reasons for not using the magazine by 
saying, "There is not much meat to the material." One 
leader said she had not consulted American Girl because, 
"There is insufficient time for a leader to consult too 
many sources." This was also a leader who felt the purpose 
of a handbook was to conserve time a leader would spend in 
"searching here and there for information." The two 
leaders who stated they used the periodical sometimes could 
think of no · special way in which the material had been 
helpful other than "the girls found the stories interest-
ing." 
Leadership of Girl Scout Troops, once used by 31.5 
per cent of the leaders is presently used by only one 
leader who feels she refers to it as frequently as she 
does her Girl Scout handbook. The greater proportion of 
those leaders who had used this book felt the duration of 
its helpfulness was limited to the period of preparation 
for leadership and the first few months. Its purpose was 
felt to be to give the leader a beginning understanding 
of the leader's responsibility to the troop. Two leaders 
pointed out that Leadership of Girl Scout Troops viewed 
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the program from the leader's point of view while the Girl 
Scout handbook was written from the girl's point. of view, 
hence, the use of the two books together was necessary. 
Several other leaders felt the new handbook plus the Basic 
Training Course made the use of a leader's guide completely 
unnecessary. One leader said she referred to it looking 
for program suggestions and was quite disappointed because 
if offered not hing. The previously mentioned leader who 
uses this book so frequently said: 
I find Leadership of Girl Scout Troops helps me to 
understand the individual personalities and behavior 
problems which are just as important to me as the 
badge work. If a leader understands her girls she 
can better understand the type of suggestions to 
make for activities. 
She also feels the usefulness of this book should receive 
greater emphasis by trainers in training courses. Refer-
ence to the list of resources suggested to leaders in 
training courses reveals that four out of f ive trainers do . 
not include Leadership of Girl Scout Troops. The data col-
lected did not disclose sufficient evidence to make con-
elusions about why leaders and trainers may or may not be 
j ustified in disregarding this reference. 
The Girl Scout Game Book and the Girl Scout .song books, 
used at some time by 63.1 per cent of the leaders, are high-
ly regarded as quite useful. The leaders who has not con~ 
sulted the song and game books either felt they did not 
have time for games and songs and could depend on their 
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girls to know enough for their purposes, or they did not 
own the books and found it difficult to get to the Girl 
Scout library to check them out. 
TABLE VIII 
SUMMARY DESCRIPTION OF SOURCES OF PROGRAM MATERIAL USED 
BY INTERMEDIATE GIRL SCOUT LEADERS 
No. of Extent of Use of Resources Program Resources Resources MoSt sometimes Never 
Frequently 
No. Per Cent Per Cent .Fer Cent 
Girl Scout Handbook 1 90.0 10.0 o.o 
Girl Scout Leaders 1 6.0 31.0 63.0 
Guide 
Girl Scout Periodicals 3 23.0 46.0 31.0 
Girl Scout Program 3 4.0 44.0 52.0 
Books 
Newton Council Program 1 5.0 16.0 79.0 
Room.: 
Supplementary Program 8 3.0 8.o 89.0 
Magazines and Manuals 
Community Resources 1 o.o 10.0 90.0 
Consultants or 1 32.0 36.0 32.0 
Specialists 
Table VIII indicates that well over half of the leaders 
have used the services of consultants, seventh and eighth 
grade troops more than fifth and sixth grade troops. .A 
greater involvement in the badge program in the sixth, 
seventh, and eighth grades emphasizes a broader area of 
skills than the leader needs in the fifth grade with the 
fairly simple Second-Class requirements. There is no evidence 
to show how effectively those leaders who have riever used 
I! 
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consultants have managed the badge work program. 
A surprinsingly s~all number . of leaders included in this 
I, study have sought the information available in the program 
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room which is highly recommended as a resource to all leaders 
by the local council. 
Themne other resources listed are used by a very small 
percentage of the leaders. A total of only eight leaders 
use these resources. 
The conclusion that seems evident from an analysis of 
the extent of use, of certain program resources, including 
the handbook, and their means of usefulness, is that by and 
large t he handbook is the principal source leaders look to 
for programming. Leaders very definitely have a sense of 
working within a structured program and the handbook is a 
"right hand" for some leaders as it opens a vista of assumed 
· ' interests, convenient to work from for various reasons. For 
other 1 eaders it is truly a "crutch" which proves. to be a 
ready excuse for lack of initiative to utilize all that other 
resources may have to offer. The data from this study has 
shown that leaders are limited in their use of other resources, 
some contentedly so, but the majority limited because of what 
this writer feels is lack of stimulation to reach out. 
An attempt was also made to find in what specific ways 
the leaders utilized the handbook. Is use of the handbook 
limited to the rank and badge program, or is equal considera-
tion given to the importance of service projects, also 
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TABLE IX 
SPECIFIC WAYS IN WHICH LEADERS HAVE FOUND THE HANDBOOK 
TO BE A USEFUL SOURCE 
Used in the 
Following Ways 
Rank and Badge Requirements 
Service Project Suggestions 
Suggestions on How to Work Out 
a Badge 
Suggestions on How to Organize 
the Group 
Interpretation of Girl Scout 
Laws and Promiee 
Information Concerning Ceremonies 
Reference for All Areas of Program 
in Which Your Girls Have Shown 
Yes 
19 
7 
15 
14 
19 
19 
Interest 
Source to Which Leader Refers 
Suggests Other. Literature and 
sources Which Were Followed 
16 
Girls 15 
Re-
Up 7 
No 
10 
4 
5 
3 
3 
12 
Did Not 
Answer 
2 
1 
how to organize the group, to understand and interpret the 
code of ethics, and the Girl Scout ceremonies? · These are 
all important ways in which the leader can use the hand-
book. Table IX indicates that the greater proportion of 
the leaders do use the handbook as a general all-round 
reference. We also see that a minority of the leaders use 
it as a stepping stone to the use of other references. 
Sixteen leaders feel that all areas of program in which 
their girls have shown an interest are within the handbook. 
The extent to which leaders have so guided this interest 
will be determined in a later discussion of the activity 
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of the leader in the program selection and decision making 
process. 
The data disclosed so far indicates a real dependency 
on the handbook by intermediate Girl Scout leaders. Vol-
unteer leaders with limited ~adership experience for the 
most part, limited exposure to training courses, and in 
many instances a not-too-willing acceptance of their job, 
are a far way from being equipped for doing the job of a 
group worker. The handbook seems to be basic to the 
security of these volunteer leaders. The majority of the 
leaders included in this study would find it difficult to 
work within a vague program framework and retain their 
present sense of attaining Girl Scout goals. 
The writer does not wish to omit the reaction of a 
leader who is at present having some difficulty in program 
planning because she feels pressured to work more closely 
within the structure of the program set up in the handbook. 
Leader A has an eighth grade troop and feels her girls 
have lost enthusiasm for the Scouting program. Because 
the troop is small, they enjoy 'just being together' 
discussing their current problems about boys, getting 
along with parents, school, making other friends. 
This, A says, they do in a general discussion style 
where her role is that of an 'understanding adult' who 
allows them to air their feelings but gives some 
direction. For example, Mrs. A. will suggest reasons 
why their parents react a certain way, but will try 
not tomke sides. She feels the fact that her girls 
talk so freely before her and are attentive, if not 
always accepting, shows their need for 'understanding 
adult direction.' Mrs. A also says her girls fre-
quently ask to do certain things but are not interested 
in fulfilling all the requirements necessary for a 
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badge or to attain certa·in rank. The leader feels she 
uses the handbook more for suggestions that apply to 
something the girls are already interested in and not 
as a guide for a program 'to begin with.' Leader A 
is troubled by 'whether we are doing Scouting or are 
we just a club?' 
Whether A is or is not helping her girls in a way that 
we would call part of her Girl Scout responsibility as a 
leader, whether it is necessary to engage in a rank and 
badge program if you are really doing Scouting, is not a 
question this study attempts to answer. However, Mrs. A's 
problem focuses on her feeling of pressure to stick to the 
use of the handbook and uneasiness about going into areas 
which the program may not cover. This is an interesting 
contrast to the feelings of other leaders that "we don't 
have time for outside things. If we accomplish what ie 
in the handbook,that is enough." The question of how 
strongly leaders feel pressured to "get things done" and, 
hence to push the group to move at the leader's pace rather 
than the group's own pace, is an important one and deserves 
further study. This writer is inclined to believe that 
this is a limitation some leaders feel although they are 
not aware of it. 
Methods of Program Planning 
The most important principal in program planning is 
that the members plan their own program. This does 
not mean that the social group worker does nothing. 
It means he works with the group as a whole at its 
own level and helps the members to develop a program 
more significant to their interests and needs than if 
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he were not there.29 
It is an important concern of this study to determine 
whether the above mentioned principal in program planning, 
which is also a group work goal, is being realized by 
Girl Scout leaders as they attempt to effect a program 
procedure defined by the handbook. 
The writer has investigated three aspects of the pro-
gram planning procedure: 
1. The activity or participation of the leader and 
girls in discovering areas of program interests. 
2. The activity of the leader in the decision making 
process. 
3. The active participation of the group in arriving 
at a decision. 
The findings from questions posed to leaders regard-
ing these three points are presented in Tables X, XI, and 
XII respectively. It seems apparent from Table X that 
the leaders take the initiative in presenting the program 
suggestions. Fifth grade leaders as a whole tend to feel 
that their girls are not ready to present ideas without 
some stimulation. The leader must take tbe initiative by 
always presenting the ideas, or a girl may indicate an 
interest and the leader can pick it up and place it in the 
Gertrude Wilson, Social Group Work 
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· I 29 Gladys Ryland, 
1 Practice, p~ 159. 
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TABLE X 
PARTICIPATION OF LEADERS AND/OR GIRLS IN PRESENTATION OF 
PROGRAM IDEAS 
Source of In:>gram Ideas 5th Gr. 6th Gr. 7th Gr. 8th Gr. Total 
Leader Presents Ideas 3 3 3 1 10 
Girls Present Ideas 2 1 1 4 
Equal Combination Girls 3 1 1 5 
and Leaders 
Total 19 
framework of an activity area of the Girl Scout program. 
This we have called an equal combination of girls and 
leader. Table X does not show too clearly a pattern of 
differences in the different grades. This correlates~ · 
with the reactions that leaders gave to this question, all 
of which were quite varied, regardless of the grade level 
of the troop. Some examples of this variation follows: 
A fifth grade leader has found it necessary to stimu-
late interest by presenting new ideas with which the 
girls have had no previous experience, and therefore 
no basis for offering suggestions. This leader also 
quickly withdraws her ideas if she recognizes there 
is not any interest. 
Another fifth grade leader usually presents only two 
ideas taken from the handbookJ which are generally 
things the girls have indirectly expressed an interest 
in before that time. 
A number of other fifth grade leaders inform the girls 
of the requirements and select from the choices the 
girls make, the activities that seem most practical, 
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thereafter allowing the girls to decide which require-
ment they would like to start working on first. 
Several sixth grade leaders said they had difficulty 
in getting their girls to consult the handbook. Con-
sequently they felt it was necessary for the leader 
to "plant an idea." If it is not accepted 1 to plant 
another. 
Another sixth grade leader asked her girls to make a 
list of badges they individually liked and together 
in the group the lists were compared to find the most 
popular ideas. 
One seventh grade leader who presents most of the ideas 
or choices feels that girls this age are frustrated 
when confronted with having to pick from so many 
badges. She further feels that girls don't know what 
they want and will like an idea after they start it. 
The seventh grade leader whose girls present the ideas 
described the whole business as "strictly up to the 
girls." She feels that the girls can consult the 
handbook and come up with better ideas than the leader. 
The three eighth grade leaders all vary in their ap-
proach. The one leader who feels her girls present 
the ideas has had no difficulty with the members mak-
ing full personal use of the handbook. The other two 
leaders feel their girls never really consult the 
handbook themselves. 
Table XI emphasizes the use of a combination of tech-
niques to help a group arrive at a decision; however, one 
definitely gets the sense of an attempt to be democratic. 
The more directive technique of the leader suggesting that 
the girls work in areas in which she is familiar was not 
checked by any le.ader. This point 1 combined with the data 
in Table XII 1 that a very small percentage of leaders feel 
they actually make the decision 1 substantiates to a cer-
tain extent a conclusion that a minimum number of leaders 
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TABLE XI 
ACTION OF THE LEADER IN THE DECISION MAKING PROCESS 
Leader Helps in Decision 5th Gr. 6th Gr. 7th Gr. 8th Gr. Total I Making in Following Ways 
'I 
a. Encourages All Girls to Exw II 
press How They Feel 3 l 2 l 7 I 
b. Makes Suggestions Regarding 
What is Better Choice l l 2 
c. Suggests Girls Select Badges 
Which Leader Feels Capable 
in Offering Assistance 0 
d. Leader Does Not Take Part 0 
e. Combination a. and b. 2 l 2 5 
f. Combination b. and d. l l 
g. Combination a., b.~ and c. l l 2 
TABLE XII 
DECISION MAKING PROCESS 
Method 5th 6th 7th 8th Total 
All Girls Vote 3 3 2 l 9 
General Agreement 3 3 2 8 
Few Girls Decide for All 0 
Leader Decides 2 2 
Total 19 
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control their groups. The fact that leaders feel girls 
should arrive at tbe ir own final decision and that their 
role is to make suggestions rather than dominate seems 
very important. 
The writer does not wish to overlook the significance 
of the fact that the great majority of these leaders do 
use some form of organization, patrol or club, and attempt 
to shift some of the leadership responsibility to the 
group itself. It is the purpose of the handbook to offer 
for selection a variety of activities with the hope that 
the interests of the girls and not those of the leader 
shall determine what part of the program is to be Qnder-
taken. 
The data suggest that the many choices offered in 
the intermediate program have minimized the problem of 
insufficient program ideas for leaders and created a 
greater problem of knowing how and what to select from 
among the many suggestions offered. Therefore, many 
leaders will suggest a specific program to the group and 
point out interesting possibilities. In so doing she is 
trying to free the group to respond and ·"open up," to 
let her know what they want and can do. Trecker supports 
this approach as within the realm of good g~up work 
practice, but he further emphasizes an important point, 
which many leaders used in this study need be careful of, 
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i.e., "When the worker decides that it is necessary to 
offer direct suggestions, she should be careful to present 
a number of alternatives so that group choice and group 
decision, even on simple matters, may have a chance to 
operate.30 
Leader Reactions to Interpretation of Handbook in Training 
Courses and Personal Conferences with Professionals 
Many leaders had difficulty in separating their pos-
itive or negative reactions to certain portions of the 
training courses having to do with interpretation of the 
handbook as a progrrun aid and other supplementary re-
sources, from their total reactions to the training courses 
as a whole. Perhaps, also, some fault lies in the for,mula-
tion of questions to secure this data. In any event, the 
writer feels enough pertinent data was secured to merit 
inclusion in this study. 
Over seventy-five per cent of the leaders felt they 
were very much in need of an explanation of how to use 
the handbook to interpret tbe intermediate program, especi-
ally badge work, and looked to the training course for 
clarification and understanding. They further strongly 
~elt that training courses, or learning in groups was more 
desirable than individual conferences. Only four leaders 
30 Harleigh Tracker, 2£• cit., p. 114. 
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felt an explanation of this sort was not necessary but 
admitted they spoke from an experienced point of view, 
having had a good deal of exposure to use of the handbook 
as Jhtermediate Girl Scouts or as assistant leaders. 
They could also see this need with leaders who were not 
familiar with the Intermediate Girl Scout program and hand-
book. 
Apparently, a large number of leaders were disap-
pointed in the help they received in the basic training 
course, but were later satisfied with a more specific 
discussion in the proficiency badge workshop. Slightly 
less than half of the leaders felt the explanation they 
received in the training course was sufficient and what 
they wanted. The other leaders who took the course felt 
the interpretation and discussion of the handbook was so 
slight that it had not been helpful or they couldn't re-
member whether or not there had been any discussion on 
this point at all. However, they did remember being quite 
confused for some time, if not also at the present time. 
Leaders were not too clear on just what specific things 
they would have liked or would suggest for a beginning 
leader in a training course. Several fifth· grade leaders 
emphasized a very simple explanation of what appeared to 
be the obvious, geared to as elementary a level as pos-
sible. Some leaders suggested a thorough going through 
II 
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the book for leaders who had no idea of what it contained 
while other leaders felt this to be the individual re-
sponsibility of the leader. Other suggestions offered 
were to have trainers give a brief outline picture of what 
the handbook did contain, ita divisions, etc., with greater 
emphasis on how to accomplish requirements in an interest-
ing and stimulating way. This type of interpretation would 
necessitate greater emphasis by trainers on how to make use 
of supplementary resources other than the handbook. 
The badge workshops were felt to be extremely valuable 
by all leaders who took them and provided adequate answers 
to all their questions about the badge p:rogram. Seven of 
the nine leaders who did not take the badge workshop criti-
cized the intermediate training course as lacking sufficient 
detailed discussion of the badge program and actually how 
a leader works out a badge with her group which is not ex-
plained in the handbook itself. These reactions from 
leaders suggest the need for a more specific detailed dis-
cussion of the badge program in a basic training course 
or greater emphasis on attendance at the badge workshop as 
a supplement to the basic course. 
A seventh grade leader warned against overemphasis in 
training courses of strict use of the handbook to fulfill 
badge requirements. She felt the potentialities for accom-
plishing Girl Scout goals as expressed in the promise and 
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Jl laws., through the media of the badges., received too much 
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attention from trainers. Another seventh grade leader 
suggested that trainers in all courses emphasize "the 
handbook is not a Bible, just a guide." 
The small number of leaders who have taken special 
fields of interest workshops (Table I, p. 35) felt they 
had gained some understanding of how to expand the program. 
They felt that it was in these courses that trainers sug-
gested specific approaches and methods of presentation of 
material which were not pointed up in the basic course. 
One leader said the "how" of making a dull badge require-
ment in a certain field of interest very exciting is the 
thing the handbook lacks and what she received in special 
workshops. 
The writer is very much aware of the problem trainers 
face in attempting to cover a vast area of information in 
only four to six sessions, two hours each. Also, it is a 
realistic problem for leaders who are mothers to find time 
to give to troop leadership and attending training courses. 
The fact that leaders who have been exposed to more train-
ing feel more secure and possess a deeper understanding 
of how to program than those leaders who have only taken 
the basic training course, is evidence of the value of 
continued training for leaders. 
Only four of the nineteen leaders could remember having 
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consulted the field directors through individual confer-
ences to receive help in using the handbook. Two of these 
leaders had not taken the basic tralning course and there-
fore used the individual sessions as a means of receiving 
some of the training they otherwise would have received in 
a formal course. A large number of leaders have called 
upon the field director for specific program suggestions 1 
especially for help in securing consultants and using com-
munity resources. Many leaders feel they have frequently 
needed the help of a field d.irector but did not take the 
time to ask for it. 
The final question of the questionnaire regarding what 
leaders felt to be the purpose of the Intermediate Girl 
Scout program in terms of the value it had served their 
girls, revealed many interesting opinions, but was not 
sufficiently pertinent to the topic of this study to be 
included in any detail. The great majority of the leaders 
emphasized the importance of character building and the 
positive group adjustment factors. Only one leader stressed 
the most important purpose as the meeting of national re-
quirements e.s formulated in the handbook. However, this 
. 
particular leader has had very little group experience in 
Girl Scouting .or otherwise and limited exposure to training. 
A statement made by an eighth grade leader seems to be 
more typical of the opinions of leaders in this study. 
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She apt l y said, "Character building and experience with 
democracy in a group is our main purpose and program is 
only the tool to accomplish this." 
== 
67 
-r 
CHAPTER VI 
SUM1fARY AND CONCLUSIONS 
The purpose of this study was to ascertain the dynamic 
use of -a handbook by volunteer leaders functioning within 
the structure of a national organization like the Girl 
Scouts of America. The Girl Scout handbook is the source 
book of nationally formulated program and was the reference 
point taken by this writer for an investigation of methods 
of programming. Four major questions have given direction 
to the study. They are: 
(1) To what extent do leaders recognize the handbook 
as the principal source of program ideas? 
(a) What other sources are used? 
(b) How frequently? 
(2} Do leaders feel limitations are placed on program-
ming as a result of the use of a basic program 
guide? 
(3) Does the use of a specifically defined program 
guide seem to promote or hinder the achievement 
of group work goals? 
(4) Are there areas in whicp leaders feel greater 
emphasis and interpretation from the professional 
worker and trainer as to use of the handbook would 
improve the quality of the Intermediate Girl Scout 
program? 
The study is based on interviews with nineteen regis-
tered Intermediate Girl Scout leaders selected in a one-
third random sampling. The nineteen leaders used were 
selected from a total of fifty-two registered intermediate 
leaders in the Newton Girl Scout Council. The sampling 
was controlled in only one respect; a proportionate number 
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of leaders was selected from the four intermediate grade 
levels (5th, 6th, 7th, and 8th). 
The same interview schedule was used with all leaders 
and contained questions that would elicit the same basic 
information from all. Leaders were asked to respond to 
questions concerning their troops, personal leadership ex-
perience and training, both in and out of Girl Scouting, 
education, specific and general use of the handbook and 
other program resources, limitations and advantages seen 
in the use of said resources, methods of program planning, 
and helpfulness of trainers and professionals in effectively 
using the program. 
A small portion of the study presented data collected 
from five members of the training committee, three profes-
sional workers and two volunteers. A questionnaire was 
given to these trainers and the written information re-
turned to the writer. 
An important limitation has been noted from the begin-
ning in the taking of opinions and immediate reactions of 
leaders at face value with no opportunity to double-check 
through observation of group meetings. However, the data 
collected is valid when recognized as "facts of opinion" 
and is significant when viewed in this light. 
A brief historical overview of the aims and purposes 
. I 
il 
I 
I 
I 
of the Girl Scouts of America as a national incorporated 1: 
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organization is vital to an understanding of methods and 
goals in programming. Girl Scouting is founded on a be~ 
lief in an ethical code reflected in a promise and laws.31 
The goals of the national organization are interpreted in 
an activity program for girls intended to develop good 
citizenship qualities, positive group adjustment, and en-
riched personalities. The program is carried directly to 
youth through volunteer leaders who rely on a local staff 
of professialals for training and direction • • 
The Girl Scout activity program for girls as inter-
preted in the handbook is based on a progressive achieve-
ment of ranks and proficiency badges. A total of eleven 
program fields of interest suggest one hundred and twelve 
specific badges and four ranks. The rank and badge re-
quirements are based on certain assumed interests which 
the national organization has found to be characteristic 
interests and needs of special age groups. 
It was found that very few of the leaders included 
in this study had had previous leadership experience with 
other groups or in Girl Scouting. However, the majority 
had been active in Girl Scouting in one way or another 
prior to troop leadership. Slightly more than half had 
been Girl Scouts and the next highest number had been 
active as council committee members or in the Girl Scout 
31 Refer to Appendix, Promise and Laws, p. 89. 
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camping program. 
Inquiry as to extent of education revealed that lead-
ers in this council possess a fairly high level of academic 
attainment. At the present time fifteen of the nineteen 
leaders are housewives and must fit responsibilities of 
troop leadership around the home situation. 
This study has also shown only a minimum degree of 
continuity in leadership. Few leaders seem to remain with 
their troops past the sixth grade. After leaders serve 
two years with a troop as Brownies and two years as Inter-
mediate Girl Scouts they begin to drop out. This has a 
direct influence on the increasingly small number of troops 
as the grade levels advance. 
It was found that the Girl Scout training of intermed-
ate leaders is frequently limited to the Basic Training 
Course for Intermediate Leaders or Intermediate Training 
for Experienced Brownie Leaders. The Proficiency Badge 
Workshop and the Basic Outdoor Course are the next two 
most highly attended courses. The Basic Leadership Train-
ing Course and the Basic Outd-oor Course are required 
and attended in compliance with a council ruling. Only 
two leaders had not attended a Basic Leadership Course, 
and only one seemed to have intentionally put off doing so. 
In this study the troops which leaders led ranged in 
size from eight to thirty-one members. There was no def-
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inite pattern of larger troops in certain grades. A mixed 
fifth to eighth grade troop consisting of thirty-one girls 
was the largest. This range of grades and ages in one 
troop was found to be highly irregular and not at all the 
general practice in this council. As a general rule, 
troops consist of girls of the same grade and nearly the 
same age if not all the same age. 
Troops were found to vary in forms of organization 
(five with no form at all) with no consistent connection 
with size of the group or grade level. The use of some 
type of organizational structure, either patrol or club, 
is common. The club form was slightly more favored by 
the groups than the patrol form. A surprisingly large 
number of leaders have tried the patrol system without sue-
cess, before using the club form. A good deal of inter-
pretation of how to use the patrol system effectively is 
needed, for a large number of leaders fail to recognize 
its values even though it is the favored national Girl 
Scout form of troop organization. 
Girl Scout trainers listed nine courses and workshops 
which intermediate leaders are encouraged to attend. 
Greatest emphasis on the handbook and other supplementary 
resources is given in the basic training courses for in-
termediate leaders and the badge workshop. Specific empha-
sis on available resources in a particular interest field 
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is given more consideration in the special fields of in-
terest workshops. 
Leaders were found to rely heavily on the Basic Inter-
mediate Leader's Training Course or the Intermediate Course 
for Experienced Brownie Leaders for all or most of their 
training 1 and suggested that the content of this course be 
more inclusive. Trainers labor under the pressure of a 
limited amount of time to cover a great deal of information. 
To attempt to cover too much material in a single course 
presents the danger of everything becoming a mass of con-
fused information. For this reason trainers accentuate the 
handbook as the principal source in a basic course and in-
troduce a limited number of other resources. 
Trainers are aware of and ready to suggest to leaders 
a large number of Girl Scout publications and community 
resources in addition to the handbook. Trainers have said 
that leaders can and do receive many of these suggestions 
in personal conferences or brief individual contacts with 
professional workers or· volunteer trainers. 
It was found that leaders do derive a great deal of 
security and support from the use of a handbook. It is 
the primary source for information about all phases of the 
program. Many leaders use it as a "right hand" offering 
direction to both leader and girls. It seems quite unlikely 
that volunteer leaders with no group work training or ex-
r- - ----==~~ 
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perience would undertake program planning in areas where 
they personally have no skill or interests, if they did 
not recognize these areas of interest as a part of the 
Girl Scout program. 
The majority of the leaders also frequently use Girl 
Scout publications for outside reference. However, a large 
number have shown initiative in drawing on material offered 
in the Boy Scout Manual, Children's Digest, YWCA Program 
Manual, Highlights, Church Program Manuals, and free liter-
ature of various companies. The Leader and New Cogs proved 
to be the most commonly used Girl Scout publications. Both 
are felt to be tirr~ly resources, one on a national and the 
other on the local level. The writer was inclined to be-
lieve that because these two periodicals are sent directly 
to every leader each month, leaders were prone to use them 
much more than other periodicals and books they do not 
directly receive. Thirteen of the nineteen leaders had 
used the services of consultants at one time or another, 
seventh and eighth grade leaders more frequently than fifth 
and sixth grade leaders. No matter how dependent some 
leaders felt they had a right to be on the handbook, no 
leader actually counted it the one and only resource used. 
One of the conclusions that analysis of the data in this 
study seems to produce is that Intermediate Girl Scout 
leaders do recognize the handbook as a principal source of 
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program ideas and information, but certainly do not find 
it completely adequate within itself. Other resources are 
used, more often "sometimes 11 than''frequently." (Refer to 
Questionnaire, p. 8 .5.} 
Only one leader expressed some feeling of being limited 
in progrrumming as she attempted to work within the structure 
of program described in the handbook. This leader raised 
an important question of whether the glamor of a badge and 
rank advancement is as much of an incentive to the eighth 
grade girl as to the fifth, sixth, and seventh grade girl. 
The writer would recommend for leaders who face this di-
lemma a personal conference with a field director to be 
helped to see the importance of, first, selec_ting a badge 
that will coincide with the present interests and needs of 
girls, and second, understanding of how to use stimulating 
approaches in doing selected badge requirements so that 
completing them is not an uninteresting chore but rather 
a selective way of discovering what other girls the same 
age have found to be interesting activities. Also, this 
leader needs to see the need to interpret requirements in 
a flexible context; that is, to feel free to help her girls 
gain information or skills in the way they find most in-
teresting and to pursue a certain detail included or not 
included in the badge as long as they desire. A negligible 
number of leaders in this study appear to feel pressured to 
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get certain things done, to cover a prescribed amount of 
material as quickly as possible. 
The positives seen in the use of a basic program guide 
by leaders are so prominent that limitations are over-
shadowed. The broad coverage of the handbook to include 
not only required and suggested activities, but also basic 
information about the characteristic and standard parts of 
the program that make Girl Scouting similar in all troops, 
is frequently referred to by leaders, ·thus making the hand-
book an even more important resource. This study has re-
vealed a very thorough all round use of the handbook and 
at present a good understanding of what it does contain 
and can offer a leader. 
Intermediate leaders were found to take an active part 
in the procedure of proposing and finally deciding upon 
selected activities or badges. However, their activity is 
usually balanced with an equal amount of participation by 
the group. Fifth and sixth grade leaders were found to 
take a more active role in this respect than did seventh 
and eighth grade leaders. They not only take a more active 
role in the presentation of ideas, but also in the means 
used to encourage a decision on the part of the group. All 
leaders indicated a strong tendency to encourage girl par-
ticipation up to the level of the group. The specific ways 
in which leaders help most is (a) to encourage all girls 
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. 'I to express how they feel, and (b) to make suggestions re-
garding what is 'a better choice. Statements from leaders 
showed that suggestions made regarding what is a better 
choice are more frequently given for practical reasons of 
money and available community resources to carry out the 
activity, rather than from the point of the leader's in-
terest or personal skill in the area. 
The final means of arriving at a decision is usually 
a group responsibility; all the girls participate in a 
democratic voting process or there is a general consensus 
from the group. 
The conclusion that can be reached from this study is 
that the use of a specifically defined program guide cer-
tainly does not of itself hinder the achievement of group 
work goals. The many choices offered have eliminated the 
need for a leader to limit a group in experiencing the 
making of a voluntary program choice. The writer hesitates 
to conclude from the evidence that has been presented here 
that the use of a program guide alone is the basic reason 
for the many indications of understanding of group work 
goals which have been noted in this study. The fact that 
the suggested program itself does evolve from the simple 
to the more complex is an important factor in the adequacy 
with which leaders help their groups to find satisfying 
program that corresponds with the present interests and 
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needs of their girls. 
Approximately two-thirds of the leaders who were in-
terviewed 'felt the Basic Interm.e ci ate Training Course 
lacked sufficient explanation of how to use the handbook. 
Unlike the trainers they feel more discussion of how to 
work out a badge and supplementary resources that suggest 
ways to present and carry out activities should be included 
in the Basic Training Courses. The one-third remaining 
were leaders with broad experience in Girl Scouting and 
due to their familiarity with the handbook felt such an 
explanation was unnecessary. All leaders agreed that 
some kind of explanation was needed for beginning leaders 
with little or no experience with the intermediate program. 
The suggestions offered were that the explanation be simple 
and clear with some rather specific discussion of the rank 
and badge program. Leaders who had been exposed to the 
Badge Workshop felt that a combination with the basic course 
sufficiently prepares a leader. The fact that almost half 
of the leaders did not attend the Badge Workshop poses a 
practical question to trainers as to whether they should 
attempt to expand the content of the basic course, leave 
out other information that may be just as important, or 
insist that intermediate leaders avail themselves of the 
Badge \.iorkshop, if not also the special fields of interests 
courses. 
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The writer here concludes that intermediate leaders 
do feel that greater emphasis and interpretation of the 
handbook content, especially the badge program (technical 
aspects such as, how does a leader plan and work out a 
badge with her group?), and a variety of enjoyable methods 
and approaches to utilize in teaching skills should be 
given in training courses. The writer would also suggest 
greater emphasis on forms of troop organization, pointing 
up the positives in having some form of organization. 
If the Girl Scout organization is to continue to recognize 
the patrol system as the more characteristic of Girl Scout-
ing, and hence more desirable for that reason, leaders will 
need help in learning how to use the system successfully. 
This help should come in training courses and from field 
directors on an individual basis. Perhaps, also, an ex-
amination of the patrol system is needed to determine 
whether some modification might make it more applicable to 
the majority of troops. 
Finally, this study has revealed many positive and 
some negative aspects in use made of the Intermediate Girl 
Scout Handbook as a guide in programming by intermediate 
leaders in the Newton Council. The writer would agree with 
Joshua Lieberman, that the demands upon leaders who belong 
to a national organization with a standardized program are 
79 
r 
I 
II 
II 
II 
relatively light compared to other group work agencies.32 
However, this has not served to make the challenge to 
leaders in this organization any less demanding. If Girl 
Scout goals are to remain essentially group work goals, 
leaders, volunteer or not, must be helped . in every way 
possible to accomplish these goals. For leaders in the 
Girl Scouts of America, who are always volunteers, the 
handbook is one essential means of helping them. Lieberman 
also has said that, "For leaders lacking imagination, re-
sourcefulness and training, such programs are a godsend. 
They are often of value to an able leader who does not 
feel obliged to follow them slavishly. The best of them 
contain splendid suggestions for the leader who knows how 
to pick end choose."33 This study has substantiated t}).e 
fact that leaders need and want such a handbook which can 
be used "not as a Bible, but just a guide." 
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32 Joshua Lieberman, New Trends in Group Work, p. 157. 
33 Ibid, P• 158. 
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INTERVIEW SCHEDULE QUESTIONS 
General Information: 
I. About Troop 
1. Troop number 
----
2. Neighborhood --------
3. Number of girls in troop 
-----
4. Age range ___ _ to 
---
5. Grade range ____ to ___ 
6. Type of troop organization (patrol or club form 
with troop officers, or other- explain) ••• 
7. Length of time troop has been actively functioning 
as a troop ---------
8. Does the troop have an assistant leader? 
II. About Leader 
1. Length of time leader has 
(a) worked with this troop 
troops as leader ------
(b) with other 
2. In what other ways have you participated actively 
in the program of Scouting? 
3. Special training for troop leadership: 
(a) Did you take the basic training course? 
(b) Was it of value in offering program ideas and 
resources? 
(c) Have you taken other workshops or specialized 
courses in 
1. Programming for Girl Scout leaders: 
2. Programming for children 10 to 14 in other 
types of groups or organizations: 
4. Education: (check yes or no) 
High School __ College ___ Graduate Other __ _ 
Occupation of profession ---------------------------
--==~=-~ -----
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(a) 
(b) 
(c) 
(d) 
(e) 
(f) 
(g) 
(h) 
II III. 
'I 
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5. Has the leader had experience in planning program 
for other groups? What kinds? 
6. With regard to the following resources check 
whether it is used: 
RESOURCE Most Sometimes 
Frequently 
Girl Scout Handbook 
The Leader 
American Girl 
New Cogs 
Leadership of Girl Scout 
Troops 
Nature~ Song and Game 
Books 
Hands Around the World 
Others: 
Comments ieo-o Never garding Way Has 
Been Useful 
1. Did the use of a handbook help or hinder the leader 
in feeling more secure when she first began to work 
with a. troop? 
2. Leader has .found the handbook to be a useful source 
in following ways: (Please check) 
Rank and badge requirements 
Service project suggestions 
Suggestions on how to work out a badge 
Suggestions on how to organize group 
Interpretation of Girl Scout laws and promise 
Information concerning ceremonies 
Reference for all areas or program your girls have 
shown an interest in 
85 
I 
I 
=--Jl 
il 
I! 
Source the leader can refer girls to 
Suggest other literature and resources 
been followed up 
Other: 
which have 
IV. A. 
I· 
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v. 
1. 
2. 
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1. Has the leader found the badge work program for 
intermediate troops makes program planning easier 
more difficult undecided • 
2. Is the program flexible enough to meet needs and 
interests of all your girls? 
B. 
1. In planning activities or selecting badges who 
presents the ideas: 
(a) Leader always Most of time Sometimes Never 
(b) Girls always ~oat of time --sometimes ~ever ---
(c) Equal combination of girls and leader --- ----
always ___ Most of time Sometimes Never 
2. How is a program activity usually decided upon: 
(a) All girls vote (b) General agreement · 
(c) Few girls decide for all (d) Leader decides --- I 
(e) Other means --- I 
c. How active is the leader in helping to make decisions: I 
(a) 
(b) 
(c) 
(d) 
(a) 
(b) 
(c) 
(d) 
Encourages all girls to express how they feel~---­
Makes suggestions regarding what is better choice 
Suggest that girls select badges which leader ---
feels capable in offering assistance ______ __ 
Leader does not take part ____ __ 
Does the lead.er feel an explanation of how to use 
the handbook is necessary in a basic training 
course for intermediate leaders? 
What sort of explanation would you suggest for a 
beginning leader? 
Was the procedure of how to understand and use the 
handbook sufficiently explained in your training 
course? 
Do questions, if any, remain in your mind now 
regarding use of the handbook? 
Has the leader received help in using the handbook 
through individual conferences with the field 
director? 
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3. In training courses and workshops following the 
basic training course did you receive suggestions 
and resources that were helpful in making better 
use of the handbook and interpreting the program 
to your girls? 
VI. What do you feel is the purpose of the Intermediate 
Girl Scouting program? 
J 
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To: All members of Training Committee, both volunteer and 
professional. 
QUESTIONNAIRE 
Name 
----------------------------------------------------------
Position 
------------------------------------------------------
Please list training courses you have held for which Inter- Jl 
mediate Girl Scout leaders were registered and present: 
In which of the above listed courses was there interpreta-
tion, explanation, or discussion of how to use the hand-
book or its value as a program aid? (Place a check by 
the . above~ 
List resources to which a leader is referred in training 
courses (other than the handbook}. 
To what extent is the use of supplementary program material 
and resources emphasized in training courses? 
I 
Briefly de scribe the kind of explanation, given in a basic I 
training course for intermediate leaders, of how to use the 
handbook and ways in which it is felt to be a valuable or II 
useful guide in programming: 
I! 
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GIRL SCOUT PROMISE 
ON MY HONOR, I WILL TRY: 
To do my duty to God and my country, 
To help other people at all times, 
To obey the Girl Scout laws. 
THE GIRL SCOUT LAWS 
A Girl Scout's honor is to be trusted. 
A Girl Scout is loyal. 
A Girl Scout's duty is to be useful and 
to help others. 
A Girl Scout is a friend to all and a 
sister to every other Girl Scout. 
A Girl Scout is courteous. 
A Girl Scout is a friend to animals. 
A Girl Scout obeys orders. 
A Girl Scout is cheerful • 
. A Girl Scout is thrifty. 
A Girl Scout is clean in thought, word, 
and deed. 
I 
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WAYS OF WORK 
OF THE 
NATIONAL GIRL SCOUT ORGANIZATION 
1. Girl Scout membership is open to all girls. 
The only restriction to membership in the Girl Scout 
organization for girls and adults, is the necessity 
for subscribing to the principles embodied in the 
Promise arrl Laws. · 
2. Membership in tm Girl Scout organization is voluntary. 
Both girls and adults act as free agents wmn they 
join the Girl Scout movement. 
3. The ethical code permeates the entire program. 
The Promise and Laws present a workable code, written 
in simple terms, easily understood by the youngest 
member. 
4. Girl Scouting is a partnership of girls and adults. 
5. 
Girl Scouts join the movement in order to take part in 
the program; adults, in order to make the program pos-
sible for girls. Together they form a partnership to 
achieve the purposes of the movement. 
partic_pation. 
Democratic methods are as important 
movement as they are for girls. 
that of democratic 
for adults in the 
6. Volunteers are responsible for the support and the ex-
tension of Girl Scouting. 
When adults give time, energy, ideas, and abilities to 
promote and direct the Girl Scout program, to work and 
play with girls in troops, they demonstrate treir 
personal concern for the welfare of girls, their belief 
in the program and active citizenship for the good of 
the community. The very voluntary nature of their 
services adds a vitality to the movement and in turn 
assures the confidence and support of the community 
and the parents. 
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PROGRAM RESOURCES AVAILABLE .TO INTER~ffiDIATE 
GIRL SCOUT LEADERS 
{Suggested by Members of Training Committee) 
I. Girl Scout Publications: 
1. The Leader 
2. American Girl 
3. Girl Scout Game Book 
4. Hands Around the World 
5. Dramatics for Girl Scouts 
6. Song Books (Ditty Bag, Sing Together, Skip to 
My Lou, Promenade All) • 
7. Campcraft ABC's 
8. Your Own Book of Campcraft 
9. It's F'un to Design 
10. Leader's Nature Guide 
II. Community Resources: 
1. Public Library 
2. Council Girl Scout Library 
3. Council Pro gram Room 
4. Red Cross 
5. Fire, Police, and Recreational Departments 
6. Workshops in Specific Fields at YWCA, Schools, etc. 
7. Nature - (Audubon, Wild Life Preservation, U.S. 
and State Departments) 
8. Mimeographed material from Girl Scout Office 
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REJECTED METHOD OF SELECTING SAMPLING FOR STUDY 
BASED ON GENERAL LEADERSHIP ABILITY AND PERFORMANCE 
The Executive Director and two Field Directors were 
asked to rate leaders on special rating sheets by selecting 
to check under one of four headings: 
(a) Outstanding 
(b) Average 
(c) Below Average 
(d) Cannot Rate 
Each leader's name was placed on a card and gtven a 
number which corresponded to a number on the rating sheet 
to be checked. 
The three professional workers were quite cooperative 
but found this to be a difficult task for three reasons: 
1. Because they were not familiar with many of the 
same leaders, thus making it impossible to compare ratings. 
2. Their contacts with individual leaders is very 
limited because of the large troop load each Field Director 
carries. 
3. They found it impossible to rate at all over one-
half of the total number because they did not know the 
leader at all or felt they could not make a fair judgment. 
---- =-~======================= 
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Grade 
5th 
6th 
7th 
8th 
TABLE XIII 
SELECTED SAMPLING FOR STUDY FROM 52 INTERMEDIATE LEADERS 
WITH PROPORTIONATE GRADE DISTRIBUTION 
Total No. of Total No. No. in Actual No. 
Registered Troops Intermediate Sampling Used 
Leaders 
18 18 6 6 
17 17 6 6 
12 12 4 4 
5 5 2 3 
-
Total 52 52 18 19 
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TABLE XIV 
TROOP DISTRIBUTION BY NEIGHBORHOODS* 
Name of Neighborhood Total No. of No. Used 
Leaders in Study 
Angier 8 1 
Bigelow 1 1 
Bowen 1 0 
Burr Williams 4 1 
Country Side 2 1 
Davis 1 1 
Day Junior High 2 2 
Emerson 3 3 
Franklin 1 0 
Hamilton 1 0 
Horace Mann 1 1 
Hyde 4 2 
Lincoln Eliot 1 0 
Mason 2 0 
Memorial 1 0 
Our Ladys 3 2 
Pierce 2 1 
Sacred Heart 2 1 
Underwood 1 0 
ward 4 1 
Warren Junior High 5 0 
Weeks Junior High 2 1 
Total 52 19 
*The Newton Gi~l Scout Council is divided into what is 
called "neighborhood groups." a division according to 
schools (both public and parochial). Each of the twenty~ 
two neighborhoods has one or more intermediate troops. 
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CHART III 
DETAILED DESCRIPTION OF TROOP INFORMATION: SIZE OF TROOP, AGE RANGE OF GIRLS IN TROOP, 
LENGTH OF TIME REGISTERED AS A TROOP, 1YPE OF TROOP ORGANIZATION 
Grade Size of Troop 
~-~~ ~--
5th 13 
5th 18 
5th 16 
5th 18 
5th 12 
Stb 22 
5th and 6th 12 
6th 24 
6th 16 
6th 24 
6th 13 
6th 10 
7th 8 
7th 12 
7th 11 
7th and 8th 22 
5th to 8th 31 
8th 8 
8th 9 
Age Range Length of Time 
Registered as a Troop 
lQ.-.11 3 years 
lQ.-.11 3 years 
lQ.-.11 4 years 
lQ.-.11 3 years 
1()..,.11 3 years 
1()..,.11 3 years 
11 .... 12 5 years 
1Q...l2 4 years 
11wl2 4 years 
llwl2 5 years 
11wl2 2 years 
11 4 years 
l2wl3 6 years 
12 6 years 
Type of Troop 
Organization 
None 
Club 
Club 
Patrol 
Patrol 
Patrol 
Club 
Club 
Patrol 
Club 
Patrol 
None 
Club 
None 
12 1 year (members of two Club 
troops newly 
joined) 
11 ... 13 5 years None 
10.,.14 6 years Patrol 
13 7 years None 
13 7 years Club 
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Resource 
CHART IV 
SOURCES OF PROGRAM MA'IERIAL USED BY IN'IERMEDIATE GIRL SCOUT LEADERS 
(DISTRIBUTION BY GRADE LEVELS) 
Most F.requen t ly Sometimes 
..:....==:.---
Never 
5th 6th 7th 8th Tot a 5th 6th 7th 8th Tot a 5th 6th 7th 
Gir 1 Scout Handbook 6 6 3 2 17 ... .... 1 1 2 .,.. ... 8 
"The Leader" .... ..... 1 1 2 6 5 3 2 16 ... 1 .... 
"American Girl" ... ... .... ..... 0 ... 1 1 ..... 2 6 5 3 
New Cogs 5 3 2 1 11 1 3 2 2 8 .... .... H 
Leadership of Girl 
Scout troops 
"" 
1 .... ... 1 3 2 1 ~ 6 3 3 3 
Girl Scout Song and 
Dance Books 1 .... ~ ... 1 5 3 3 1 12 .... 3 1 
Hands Around the 
World .... ... ... ... 0 1 .... .... ... 1 5 6 4 
Children's Digest 1 ... 
-
.... 1 .... 1 ... .... 1 5 5 4 
Boy Scout Manual ... .... 1 ... 1 1 
-
1 ... 2 5 6 2 
Specialist or 
co·nsul tant ... 1 2 3 6 3 3 1 ... 7 3 2 1 
Program Room .... 1 ... ..... 1 2 1 ~ ... 3 4 4 4 
Children's Museum ... .... i!; ... 0 2 ... .... ... 2 4 6 4 
8th Total 
.... 0 
..,. 1 
3 17 
... 0 
3 12 
2 6 
3 18 
3 17 
3 16 
... 6 
3 ' 15 
3 17 
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CHART IV (Cont.) 
SOURCFS OF PROGRAM MATERIAL USED BY INTERMEDIATE GIRL SCOUT LEADERS 
(DISTRIBUTION BY GRADE LEVELS) 
Resource Most Frequently Sometimes 
5th 6th 7th 8th Total 5th 6th 7th 8th Total 5th 
Nature Books 1 .... .... .... 1 ... 1 .... 2 3 5 
Free Literature .... ......... 
-
1 1 2 .... .... 1 3 4 
YWCA Program Manual 8 .... 1 ... 1 ... .... 
-
... 0 6 
Highlights .... ... .... ... 0 .... 1 ... H 1 6 
'Campcraft .... .... ... ... 0 ... .... .... 1 1 6 
Church Program Manual ... ... ... .... 0 .... .... .... 1 1 6 
Never 
pth 7th 8th 
5 4 1 
6 4 1 
6 3 3 
5 4 3 
6 4 2 
6 4 2 
Girl Scout Game Book 1 ... .... .... 1 4 __ 3 4 l_ ~ __ 12_- ~ l_ ~ . - 3_ - o;,;o 2 
---·-- - - - -
Total 
15 
15 
18 
18 
18 
18 
6 
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